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INTRODUCTION 



^' ^ the gefteral format for the Spring Meeting of' theiNebra'ska 

Library Association, College and' University Section, reflects the 
influence of the^^^irst ACRL Conference, held ,in Bo'st^n in 1978. ' 
The mix of contributed papers and informal workshops (not covered in 
the Proceedings) wa's intendejd to offer variety and a maytidfM of 
choices'. The manuscripts from the' Contributed Paper Sessions are 
preservied in this collection. ' , • 

^ ^ * 

^ The College and University Section's Executive Boart wanted tg 
stimuolat»prof essional growth and activity within the state and the 
re^iort, and to take advantage of Midwestern ^expertise. The quality 
^^-jespon'se from t>oth presenters and participants showed that such 
abftify* exists. 

• ^ , * 

Many "phanks a^r^' due the contributors fgr their willing assistance 
in supplying their papers, and it is fioped.that any suggestions and/or 
correction^ will be forwarded to the Editor. 



Karen Kozak, Secretary * 
Nebraska Library Association,. 
College .ahd Universit;^ Section 



May 28, 1981 
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• HQlfPARIICIPMS m\ - 
ENSURE THE' SUCCESS OF A fEETING 

by 

Karen L. Sampson • 



A^TRlCT AND irfTRODUCTION 

N^matter-how large pr, small the ^oup , and np matter^ who is assigned 
specific roles, alj_ participants in a* meeting ^share t+ie responsibility for 
the meeting's success^^,^ a meeting leader and recorder^have speci al 
.responsibilities, eaclimember shares the fundamental responsibility for mak- 
ing a group work effectively.^ Upon realizing this, group members can be- 
come more interested in meetings and feel more encouragement to participate 
and contri'bute. A meeting is called after someone determines that a meeting 
is necessary to get a result which cannot be achieved in any other way. The 
effective meet-^g often has as much time invested in the planning, informing, , 
and preparation stages as in the meeting itself. These stages include de-" 
cisions such as what, who, when, where, and how. Additional principles'of 
effective meetings are* -appl icabTe to tt}e beginning, middle, and end stages of 
a meeting. Activities after a meeting qan further ensure its success. ' By 
becoming familiar with 'the *prinQiples of effective meetings and the responsi- 
bilities of all participants for a meetings's success, an individual and a 
group can work more comfortably-towards the goal of more effective meetings. 

. BEFORE THE MEETING 

Determine the need . A meeting is necessary to get a- result which, cannot be 
achieved in any other way. It must be greater than the sum of its parts. Identi 
fication of the need fo.r a meeting can come from aayone. Usually the meeting 
leader tak^S the ball from this point, through the determination of basic ob- 
jectives in outline form, to at- least the planning stage c^T the meeting.' 

YOU DON'T NEED A MEETING IF..:. 

0 ^ 

I a phone call, conference call, or memo will do 
^ I one or more key persons are not available ^ 

I there is inadequate data or insufficient preparation 
I outside factors roake it, a waste'of time 

I tfi'e cost is top high given the 'purpose and'desired outcomes ^ 
I a decision has already been made or could. be m^de without the need 

for group action • \ \ 

I agenda items can be consolidated with those of another^meeting 
• confidential information cannot be shared wi tf^some group members* 
I there is too much group hositility for people to wark collaboratively 



Ameeti/ig m^^t^or one- of the following purposes,. or it may have a 
combination of- two or more purppses. ^ 

PURPOSES OF MEETINGS ' ' . . 



• TASK-ORIENTED ' 
% PROBLEM-ORIENTED 

.1 DECISION-MKING 

• PLANNING ' ' 

* ■ 

I OPERATIONAL 

• REACT I ON /^VALUATION 

• . REPORTING 

• TRAINING 

• MOTIVAHON 
. \ 



(to work on a specific item from beginning to 
end; to create something with a group mind) 

(to discover, define, analyze a situation to be 
changed and to create a.1 ternati ves and (ievelop 
criteria for evSl uati on and decisionrmaking) 

(to gather information and opinions td reach a 
decision by consensi^s, vote, or t6 provide in- 
formation for maraager's decision) 
(to generate and sort out^ actions for future, or 
problem-solve for future; to determine how to 
implement a decision) 

(to provide instructions, direction, coordination) 

(to provide feedback in any direction) 

(to provide necessary information- in any direction) 

(to increase knowledge and skills) 

(to improve morale or sell ideas) 



(The above are listed in order of their potential for high productivity) 
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PVan . Careful planning is vit^l to a successful meeting. More often than not, 
a successful meeting has as much time ^speat -in its» planning, mfo^rm-ing, and 
'preparation stages as in the'meeting itself. The meeting leader determines the 
WHAT, HOW, and WHO based on the WHY of the meeting. The WHEN and, WHERE are then 
determined. After id^ifying the [/rpose(s) of a meeting, the meeting leader 
considers this information in the pT7nning stage to determine the meeti rig' s^for-^ 
mat, process, participants/ roles, and how these should change with different 
purposes. * . • • , 

Content'Of the meeting i^ determined in relation to the meeting's purpose. 
Content includes the agenda topics, the purpose of each, arid the desired out- 
comes. Objectives are clear so that participants come to the meetiag with the 
same expectations. The content and purposes then combine tb determine the ♦pro- 
cess or processe.s to be used in the groupr to^achieve the objectives. Roles, 
of par.ticipa'nts are clarified at thi3 po.int tb varying degrees, dependi^ig on 
the, size of the group, the maturity ^of the group in working together, and the ^ 
process required to reach each objective. . ' * . 

-^ TO HELP DETERMINE PROCESS, ASK... 

• 'What kind erf and how much 'invol vement and parti cipation. are desired? 

I Who has the power or authority to make' each different decision.? 

I How will assignment of responsibility for tasks and deadlines and 
evaluation of the success of implementation activities be determined? 

I What methods and techniqujss will be used for- di scussion? plannirig? 
problem-solving? decision-making? 

I What kind of record/ is to be kept, if any, rand who will be resporisible 
for It-?* ' ^ ' ' 

The planning stage identifies all participants and" clearly defines their 
role§. The meeting leader can be the manager (person in authority), the 
facilitator, or a combinatio'a of the two. your own organi:zational structure 
may dictate who runs . the meeting, and iii what style. Jn ^either case, it is 
usually the manager who determines a meeting' content, process, and participants 
in this stage of planning. Participants are identified for the roles of facil- 
itator or leadd^r, recorder, and contributors. 

Only those whose contributions are vital to the meeting objectives should 
be invited', thus ensuring the meeting's success and others' acceptance of the. 
meeting's outcomes. Keep in' mind that time spent in a rpeeting is tine par- 
ticipants do -not Spend" doinig somathi-ng else, so be sure they are needed in the. 
meeting. For example, involve all necessary to 'contrj bute to iny decision 
process and who wilV be responsible for implementation of a decision. (This 
avoids having to sell the decision to them later.) Or if a participant is 
needed for only part of a meeting, attendance should be limited to the time 
need^ for the contributions. And some people need only rely on welNwritten 
minutes. of a meeting and do not , need to attend or participate, in the meeting. 
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ROLE^ AND RESPONSIBILITIES 
ALL GROUP PARTICIPANTS 



As a group participant, you may use meetings as opportunities to sharpen skills 
learn from others, and show* 6thers what you can do. Whenever necessary and pos 
sible, you may assume functions of leader or facilitator, resource person, pre- 
senter, problem-solver,' or recorder. Develop -an awareness of good planning,, 
the >>alue of a complete agenda,^ and- process skills and techniques. ^You may 
then successfully make suggestions on propels. as well as content of ''meet i ngs . 

Other responsibilities include: 

study content, "purposes^ process,- and objectives of meeting to be 
prepared ' . • ' 

come 'prepared with presentation or resourc^ mater ial and information 
if you 'have an assignment 

make presentations simple and to the point, using visual^aids when- 
ever appropriate * • ^ ' 
take vyork with you to a meeting to avoid wasting time^wh^n you do 
not have control over the mee'ting s.tarting pn time or not 

devote energies to content when confident that facilitator or Teader 
and recorder. are handling procedures, and make quality contributions 

speak up on. topics .you kr«r'3bout and don't bluff when you lack in- 
format ipn J ) 

avoid unrelated i'ssues y^^^.X""^ 
^don't spring surprises or^ f he group 
avoicJ aonproduct i ve quarreling or expression af animosities^ ^ 
work with otJiers as a team to achieve objectives 

nvited because you have something to offer 



he confident: you were 

speak clearly and precisely in the language of^the group 
be enthusiastic 
1 isten to others 
keep an open mind 

respect for others* opinions 
be receptive to constructive criticism 

be pol i te § 
don't ridicule others 

,don\t try to be funny when you're not^' 
ir evaluate your contributions and role(s) in meetings 



ROLES AND RESPONSIBILITIES 
MEETI-NG LEADER 



meetjng leader can be the manager (person in ^thor^tyt) t^e facilitator, 
or ^ combination of the two. The facilitator's role separates the process 
unctions and responsib'^l ft ies from those of power or decision-making*. 

Managers Role : 



set agenda and realistic time limit^ * * * . 

keep group focused on agenda and objectives 
set constraint's 

urge participants to accept tasks and deadlines 

push for accountability through clearly-staged action items and accurate re- 
cording of the^B , \ 

be open and straightforward on own views 

listen to others. and encourage participation' 

after the meet ing , n>ake group's decisions of f icial act on them, and monitor 
, progress on tasks ( . 



acilitator's Role: 



assists the process rather^ than leads the group 
rs neutral; doesn't evaluate or contribute ideas 

ensures that participants' roles and responsibilities are clear throughout 

coordinates individual contributions and pul fs t^em together 

relaxes tensions which arise when individuals' needs conflict with objective 

maintain an open and balanced conversational flow 

protects individuals and their ideas from attack 

encourages contributions and participation; spreads responsibility for meet- 
ing's success to alt and minimizes dominance of a few 

sugg'e^ts ajternative methods, procedures, techniques when neces&ary 

responsible fpr pre-meeting and post-jmeet ing logistics 

focuses er^ergy of group on -c'ommon task; sees that group works . together^ 



RO LES AND RESPONSIBILITIES ^ ^ 

— ^ ^ : \ 

RECOVER 



Th« recorder is responsible for providing ar) accurate reflection of dis- 
cussion and a record of all decisions, indVdi ng^names of person^ responsible, 
for actions and their deadlines. . 1 • _ s . 

I cotimurricate process, content, finaT results. • 
•* record only information and decisions of group (no surprises) 
be neutral: interpretation is for the group 

I orgairize notes by topic ■ ' • ^ 

^ keep meeting leader posted on time and" progress, on the agenda, 

if no facilitator for group ' ' ' ^ 

. I distribute minuted 24-48 hours after. meet i/g ° . y^' ' 

V Selection of.'the time for' the meeti/ig is dependent uP°-"^;jf /J;^ P^^" 
tirinsni^ aVp available The location is accessible tq all, the space is 
^deiSate and comfirtabi; given thlnuniber of participant., and any required • 
equipment and materials are'available iji the l^ation. | j 

Thform Care'ful agenda preparation is another acti'vity|vital to a sijccessful 
iiiS tSI meeting leader creates a format whioh clearly addressee the con- 
tent p-urposes process, and -objecti ves df the meeting ^id of each agenda tem^ 
'.n tha? afl oa^tScipants come to the meetingrwith the saUe. expectations. It 
may b h I f rfo i'rov^de an expository paragraph for e'a^h agenda Ue. w c 
desc-ribes the existing situation and , the desir^ed outcome! of the grogp- s efforts, 
such as a decision or^et of recommendations on.the situation described. 

« 

. THE AGENDA . *. ^ ' 

' • • • 

I note "the time and place of the meetio^g " . • 

\ I allow time for any necessary socializing activitie^s prior to address- 
ing the agenda items ' ' -. - ' 

.1 arrange "the most importatit. but not necessarily most urgent, i'tems 
for fullest discussion ' ' , • . 

• use loqicll connections between items t^ hel* arrange order , such as 
by how 5tJms arte tcbe handled or "by related or dependent topics 

• \ eliminate information ?n^i"^e^^h^^V^^^'L^efs'f..^ssueV^im^^^^ 
' meeting, sgch as appointing a sub-group ttf address ar». issue ot nmiteo 

interest 



determine if fnformatiofr .items 'and annouaceifents 'are to be announced 
to th^ Sroup verbally, to be in writing to ihe group prior to the 
^ et^ng'f ^'ditcusslon or question, in-.the Meeting or to be in writ- 
ing in some other way and rOt. includ^d^on ,the agenda 



• include any appr^opriatg action items* from previo^jis meetings - 

. • 'pontact otTiers for- poss'ib'le additions to the agenda • , 

i- ^assign a time llnrtt to -the meeting-: should not be much more than two 
hours, and a 'break should be scheduled if mor^e than an hour-' 



I \a5sjgn appropriate tim#l im'its/to' each agenda itefti, proportional to 
\he relative importance of each topic' anti Upw-^j^lKis to- be- handled 
'for the desired outcome(s} 




» -All part<dpa?!ts are' provided with an agenda to .inform'them 'and. for th%m ' 
tb^'use to follovMhe meetingjs progress. Special attention is-given tt 'inform- 
I'rtg a part%icipant expected to make a* 'formal presentation in the meeting/ . 
Necessary, resource material is'provided with fhe ageqda pr.ibr t^o the meeting. 
Such as a report' to read as backgroiTh?} for discussion^ The agenda helps 
participants prepare for tjie meeting^by in'for?ii ng them in advance o-fwhen and 
where, what will be discussed, why, and i^hat is hoped to be acfii.e\r€d. 

Prepare . Occasionally^ even^after careful planni^ng, the need for afteeting 
no -longer exists. For Ixairip^^e, resources are not avaUabl^, key oartici-pants 
are not prepared, or the* ageyida is nO' longer relevant^'iScause 'of recent^-. . 
events. T^Te1Tleeting should be canceled, if the'^need no longe'r e^xists. >• 

When the need for th^ meeting stfll ^exists, additional preparations are 
made imntediately before the meeting. Arrangements are made for the recfuired 
materials, 'supplies, and equipment, such as printed material, visual a^id 
e^quipment, flip. charts, chaJlTkboard, arVd, refreshments for any socializing 
activity orj^reak period. The room is set up early with the material-s and , 
quipment, and seats and tabl^es are ajtr'anged for the type of meeting and 
group process to be established. Controls are^et'to eliminate possible meet- 
ing interruptions. . ^ , ^ 



HE MEETING 




Beginning . The meeting leader begins'ttie meetfng on time and injtroduces P^H. 
ticipanfts who do .not already know each other. The tone'of meeting^is sefV 
by m^king^sure that alj understand:" ^ . ' ' 

I why a meeting * . ~ ^ 

I objectives and expected Outcomes ^ jl ' 

* I tole^ cind responsibilities of -a>| participants ^ including the leader 

- . or facilitator, recprder, and any presenters ' . • 

, I »jthe process by wKich each iterrr will be -handled* 

/The^group reviews the agenda. for any revisions such as add,itions, reorder- 
, and'el imi/iatlon or postponement of items better handled elsewhere or later 

During r- .The meeting leader or faci 1 itator, recorder^ atni^ALL participants are 
responsible for adhering to, gujdel ines^fdr the meeting^ prpcess. • 
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^ DURING. THE r^ETING 

mj - . . 

• Maintain commitment to accomplish purpose(s). 
• Avoid going *ff on tangents, 

"Focus on same topic, *in same^way, at same timev > , 
N Clarify process when necessary. If b 1:opiC' fal 1 s flat, rephrase 

it to be sure U's understood or move on. 
I Encourage helpful, constriKtive contributions, and see that all who 
want time have ^ipt. ^ ^ 

Discouragfe unhelpful , nonconstructi ve behavior, such as withdrawal/ 
irrelevtjncy, or quarrel ing. ^ - ^ 

% Maintain *'full c*ontrol of discussjons. 

Keep the three discussion stages separate and don't allow some- 

. one to jump ahea4 or faj^ back: 1) present information; 2) in-, 

terpret information; and 3) determine action. ' 

* Stick to agenda and time limits ?is much as possible. N 

• Cont'inually. sort through, topics",- suggestions, etc. for those 
which Can be dealt with in another way. ^ 
' ' Sense when the group is ready to go and in whiph direction. 

•/f it is determined that^ipore time is needed for a cpmplex 
issue or because suggestions and ideas are "flowing, revise 
the agenda by postponing this item or another item to the 
- , ' next agenda, or appoint a. sub-group to make rpcolrinendations 

on'the item at a later date. ^ / - 

Summarr'ize each Jtem's discussion, action, deadlines, responsi- 
bllitie^^ arid nW^Mton-to the >ext item. (Discussion CAN close 
'fitl' earl|4yhen.a"grgBfcfcready, instead of unnecessarily filling 
the allotted IS^i^Br 

Observe lim^ .1 imrfts and push tp closure 
' * 

."^'.t Oon'.t work witli assumptions; .Either involve the appropriate people . 
• or resource information at the time *0r cbeck it out later. 

r ' ■ ' ■ ' ' 

• Prov^e positive feedback on groupl's progress, accomplishments, 

-courtesy, and commitment. • . * ^ ' \ . 

E*nd. The meeting leader is normally responsible for the meeting'summary. The 
- groups perceptions and- processes are reviewed.' Conclusi&ns and- action items 
Jwhov what, and when) are restated to insure agreement and to provide rein- ■ 
forceipent. The .date, place, and preliminary agenda of another meetlng^re. 
established If there is a need for another meeting.- * _ , . 

Some groups include evaluat>on of the meeting it its end. Evaluation 
may be verbal , written, or both, and may include the following questions^ 
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MEETiriG EVALUATIOTJ 



was "it necessary? 4 ^ 

was it well -planned? 

were parttctpants informed and prepared with an advance agenda? 

were the timeand place appropriate? were necessary resource 
materials and. equipment available? 

did it start on time? if not,|f^hy not? / ^ 

were only and all th€ necessary people in attendant? 

were the content, -process, purposes, objecti ves , (and roles clear 
throughout? * 

\Viere Jfre objecti.ves accomplished? , * 

was leadership provided as needed (regardless of "roles"?) 

* 0 

were participants encouraged and allowed to contribute freely, 
clearly,-^ and constructively? ^ 

were participants wprking together? ^ 

were participant^ stitnulatecl or challenged? 

were tasks, deadlines, and responsibilities clearly established 

where appropriate^ 

did the agenda flow adequately and without unnecessary detours? 

,v^s any percent of the meeting time /lot effectively utilized? 
if so, why? . 

did it'end on time? < . • 

•were responsibilities for fol\ow-up activities assigned? 



'The meeting is then closed crisply, positively, and on time. The room 
is cleaned up and rearrange^. 

AFTER THE MEETING . . ( 

/. 

Minutes^ Expedftious preparation and distribution of minutes 24-4B hours after 
a meeting ^erve as a reminder and follow-up tool. Minutes are a concise and 
ai^urate record of %he meeting's content, process, ^Vid results. They also in- 
clude^ask assignments, deadlines, and who is responsible for each action item. 

Follow-up/ The meeting leader may be assisted by participants in the activities 
of ensuring that decisions are executed or implemented and of asking for pro- 
gress reports on action; items. 
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Planning . If another me^eting is J3e£es.sary, planning begins at this point to 
include a report on actions.^t^ken, a progress Veport on action items, and a 
repWton action items not^^^^eted. * - . ^ 

COf^Cli^STef^ O^oup experiences di^ctly affect how ^ndi.vidual s feel about 
their giloup,/ow corrmitted tWey are to decisions, -anjj how well they work 
both as\aJ9^m and individually. A*su&cessful meeting not ofily has Us own 
merits, Iw it- also Improves teamwork, participation , ^creativity, conmumcation , 
''productivity, commitment, efficiency, |fid morale. An .unsoiccessful meeting 
sends frustrated, angry, drained participants back to their^jobs with bad 
* feelings which affect not only t<heir own work, but also that of others around 
them. . . . /' 

' , Synergy is the phenomenon of the whole working together' to become greater 
than the'sum of its parts. -Successful jneetings are those conducive to creative 
synergjr^ If jtf)u. recognize probVems with 4^y meetings and the benefits of 

. chahge% you-SSn begin by improving your skills as a group participant. De- 
velop techniques as a facilitator. Implement changes to help others' recognize 
the problem?, and the-benefvts of changing therfi. Ask your group to analyze 
a. meeting di-saster. flake suggestior* to group members, the manager, the 
facilitator, and the recorder. You share the responsibility with others for 

tne success of a meeting. Begin wUh' srr.all successes , one step at a time, 

and' may you liave many syn|jrgetic^ meetings I 
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be applicable to the fneetin^ process'Tr^i conmuni'cati on skills, group dynamics, and 
problexn-sol ving and decision-making techniques . 
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^ Slciff dcvrlopnicn t jjrocjrams : h [>ract'ical ' 
/j[>proac(i ^ to iinpicmc^ntat ion in your libr:ary\'^ 



Brian Stri^an 



.g6o<J morning! I. ^hope you .all had a gpod Easter. Of course.no one h^re broke 
their^Tiarvelous diet and gorged themselves on candy afid the family Eastef 
dinner feast, or the passover feast. y ^ " ■ 

/ 

1*11 be discussing staff development programs for your library in this 
session. I ^^ea^ for YOUR Ubrary. It is ^y hope that in this limited time 
we have, along with my handouts and iiotes and any discussion we'have, that 
the possibility of * implement ing -and maintaining a staff development program 
for your library wilT bec&me a reality. A reality with a minimum of work and' 
time on your part. ^ ^ _ ^ - 

^ There are some limitations of this presentation that should be addressed; 
first,.! have drawn almost all of "my material from the experience of the 
^J^^^.C^eighton-^ Un;versit^ Libraries (Law, Health Sciences- and Alu'mni 
Me^oKial) staff development ^programs . Second, I am^'not an expert and 1 openly 
admit my unf amiliarity with ttie literature on this top^ic. Finally, that 
there probably exists certain situations at some librarie.s where staff 
developm,ent programs will never ge^ off the girou^nd, for* one reason or another: 
no nioneji^ no aidminis trative support, no staff interest and so on. 

A definition is in order, so that we all know what v/e are working with. Some 
of you may have heard. the words 'employee training', *staff training', 'staff 
training and development'. I don't^lilve any quotes for^you, so I've made" up 
my own definiti&n for our , purposes . Staff development programs could be 
thought of as any on-going planned activity in which library st^ff and 
administrators meet together to &ha.re a comin9n experience, selected to 
promote personal and * prof essional growtl] and mental and physical improvement. 
Not to be confused with" co^itinuing education, or" employee training,- staff 
development encompasses much more tha^ strictly 'job related^ in-service 
type Gontinuing educatic^n. You'll see mora of what I mean as we go along. 

If you get nothing more from this session than the awareness of st^ff 
development progr,ams m ^lib^aries anJ that positive things can e;merge from 
them, then I fee^ that I^'ve at least planted ^ potentially valuable seed- 
Some of the .positive benefits of an active staff development program are: 
1) Boosts morale, 2) Increases communication between participating departments 
and staff members, -3) ''educates staff, and 4) Indicates staff needs, interests ^ 
and concerns. It can act as a staff 'barometer' for administrators, especially 
during brainstorming sessions, follow-up evaluation surveys and questionnaires 

In 1970 the Directors of each of the thyree Creighton University "libraries were 
at their* regular ..meeting and discussed what. could be done about uiethods to * 
''broaden'"^ the library . staf f s ' horizons. Macge^Wa^narka mentioned staff 
development -prc^grams., along with mor^iriformal in-service inter-departipen ta 1 
workshopis. Since then the three C.U. Dibraries staff have participated in 
development programs on * asser tiveness training, ^'tress management and .creative 
thinking. 
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-•Your approach to establishing a libri-y staff development progra^n can be 
via ad.ministraeion td staf f ; - ac}mrnis ^ /a tion to adMiniat-ration , staff t6 -/ 
^.staff, or other ccmbinatioris . In ttve case of Creighton^ the approach shifted/ 
, 'from adminstration^ to staf f , f crr'^ the first two devel9pment programs ,to - , * 
. staff to staf f^ for Che - remaining programs. • this frees ' administration from 
planaing,and implementing programs^ and permits responsibility of staf^'f to^. 

• produce t;neir own development programs. So far at Creighton the staff en]oyec 

• the .experience and the responsibility of producing thfeir own programs. They 
alsi^ enjoy full cooperation and support from administra ti,o,r\. * , 

Havmg^decided y.our approach and given the green light from administration, 
'tha^next step is to determine to what degree the staff is interested about- 
the* idea- of a staf,f development program. Many staff members may not kngw what, 
a ^staff .development program is.. -.and are not aboirt to get involved, in any nev 
; |:rogram. If they are made aware of what all is involved and the positive 
aspects that can be' d'e rived from an active development program ... the ir 
interest may be sparked enough thfat you may not need to ask for volunteers, 
determine the degree of interest,, a survey is needed. Not another survey! 
* M m^^^^m'^m^^ ^'^^ ^^^^ survey doesn't have to be a check the box, mark 

"a" or "b" type. A quick and dirty survey can bQ used to sample staff attituc 
Maybe^call a special meeting, or-bring up the^ possibili ty of implemei>ting a 
staff d.eveloprent program d^urin^ a regular meeting, •.to get an idea of ^ the id 
^5epending on tne ' si tuatioji^ yoii^may want to casually discuss the idea with 
a few or all of the staff indit^idually to get their responses^ No need for an 
exact count.'. . unless ^administration wants specific data. ♦if that's the case 
then a simply one question (Questionnaire should stiff ice. Don't forget to 
explain what a staff development program is, what kinds of programs "are 
possible, or the types of programs you environ and what may be expected of 

employees i5 th'ey want fu tare , programs . They^want orograms orovided they 

aren' t. the one's responsible "for organizing them, that-is the case, and 
you've envisioned progratns THEY e^'ould plan^ then your survey has told you 
something. Changes an strategy, timing or more P.R. (public relat ions )' will b 
n'eeded >if ,the programs are to get off the aground. You may be in a position 
v/here you will "volunteer" a few special staff mem'bers to be responsible for 
^pganizing the first fe" pris^rairfs, but you should be willing to work closely 
with them to' support and* quid^them ^unitil they ' re confident enough to carry - 
out the planning and productioir of future programs on their- own. 

' As with 'any new idea and getting -the idea impletnented^^ timing is critical. An 
active part of the year is^ probably not the best timd^ to try "something new<^. 
Kndw your 'staff and the work loads they all have first. You will probably get 
different responses^ . to your quick -and 'dirty survey if it is givQn in the summ 
compared with the same survey given in the middle of the University's semeste 
Some of the best ideas fall victim to bad timing. 

^ . \ GETTING ySTARTED ^ ' K 

*1^- AII9W ^^^^hours for the ^irst "Creative thinking" Seminar. We at CU. 

gener^ally h^t^iie, a morning session and on^ in the afternoon. Fridays 
and Mondays are not preferred days for Seminar. This first progrc 
• . 1^ where you will collect ideas for future programs. Yoii'll want tc 

s^t a aood eAamp;.e, so take your time and do it right. There's, no 
great rush ^tq get it going, but| don't let it stagnate either. 

step 2 - Get help. You '^11 nfeed *to ordqr the Nightingale , mater lals . You'll* 

need: the fil^, or the record (the record is pretty much "the audio 

CD?r^- ■ ' P'^^^^^^^^'- you'll need the - 



^ cassettes (cv*:n, tiiou^jh '7011 ' 11 only ne^d niGSsaqe 2,9 and 11), and 
you'll need the management quid'e also. Many of these items are 
available through interlii rary loan (you may want to try the 
I'iebraska Library CommisS^ion) . ^ * 

Film - Title: The Strangest Secret. 

Color, i-5'min. / QCLC ^ 5967562/ Houston Community College 
Cassettes - '4 cassettes each message approx. 5-7 minutes. 'Title: 

Creative Thinking :. how to win with ideas/OCLC^37 18 24^^^ 
Rerord 1 disc .( smal 1) ., Title : The Stranges b .Secret / OCLC 

46336332 LaTourneau College, TX. #7086714 Heidelberg Col., 
Managemeat guide - Complete title as; Creative thinking, managSme 
^ guide / by Earl Nightingale. 1973. (Couldn't 
find It on OCLC data base) . 

TO ORDER: for completelist of Earl Nightingale recordings and.fil 
write to:, 

i^Iightingale-Conan t Corp . 
6677 No, Lincoln Ave. 
Chicyfgo, Illinois 60645 

Due to XQpy^ignt '-restricti I am unable to copy any of the 

materials we Jiave u3;^d far our presentation. And the material? 
we used -don ' t truly belong to us (at Creighton) . s'y. 

Reserve a nice quiet rdom if posgifcle, p'referably witl^ blackboards. 
'(You'll X^nd it»easi^t to Have more ,than one^ blac.-:board when the 
brainstorming ideas fill up the only one. Don't erase arw ideas 
when you're brainstorming 'for lack of room. Some randomf . - 

se^emingly insignificant idea may spark a better one, or may be 
valuable ih Combination with ot.her ideas.) ' 

e . % 

Have someone be responsible" for ref reshment^s . Coffee,, tea, water, don 
and cookies are good possiblities , . if you^don't' know what to""" hav 

« 

Matei^ials yo^^Vil need for your first sta'ff dev.elopment program: ^ , 
Film pro]^ctor, spare' bulb, record player , 'cassette player, 
paper & pencils, cttalk, extension card(s), any handouts Qr other 
articles on creative thinking' you have found to supplement the 
N'lgntingale materials. The Creative thinking, management g'uide 
(loose-leaf) is valuable because it contains ex^ct written text 
'of the messages in the cas§ettes\ You may find it v'alu^ble to ^ 
have^the vritten text with'^the cassettes (we did). Their'e is f 
valuable artiale written on, creative thinking *Treativity : Pearl 
of Great Prince"./ by Ray*A. Killian. I don't^tlne source tnough, 
Vo'j'll 'hivo 60 check Readers Guide to Pcripdical Literature 
Letwccn i360-19€0.. It would make an excellent supplement to th^ 
semirgZir . , : \ ^ 

X'lke i::. the announceAon ts of the program, , Sec '%y' idea for an 

a-^nnbuncement m the handojits, pacje/^-.' Feci free to cut and paste 
' and use whatever of it you can. Give staff pleaty- of time to/ 
fcigr^ up. [>i.stribate announcement^ not l e ss t'^an 3 weeks .prj^or to, 
the date of the seminar. Alsq, don't make' up an^nouncements until' 
you aro positive<^t)u have \he f 1 Im , 'cassettes , room reserved,' et 
Nothing is more "annoy inq to everybody when ^a tes '^have to be 
changed because of poor planning. • . 



, -'^ otjf! cicv\; l(t>[>tncn L ^'-ro^jrams . . . . (^corit ' d ) ,/ 

Step 2 - cas-set-tes'r (even though yoiA'll-only need message 3,9 and 11), and 

* you'll need the managemer guide, al'so .* Many of these items are 
. ' ^ avaiiahle through inter 1 1 i: rary loan (you may want to try the 

' ' ^ ' ^ ' "'Nebraska Library Commission) . ^ . \ t 

*. ' . . Filn - Title^: ^The Strangest Secret. " ' ' 

/\ ' ' ^5 min. / OCLC # 5967562 Houston Corrjnunity College 

" Cass-etjTfis A 4 cassettes eac-h message approx. 5-7 minutes. Title: 
" C^ative' Thinking : how to win with ideas/OCLC#3718a45 

/ ' Record r- 1 isc . ( snial 1) . Title: The Strangest Secret / OCLC 

#6836332 LaTourneau "College , TX . #7086714 HeideU^erg CoV^ , 
* ' Man'agemgnt guide - Complete title as: Creative" thinking , mana^eme 
!• ^ * ; ^ guide / by Earl Nightingale: 1973. (Couldtv't 

.find it on OCLC data bas^) . 

' ^T(jr ORDER: for complete list of Earl Nighting^li^ recordings and fil 

write to : x ^ 

# ^ Nightmgale-Conan^ Corp^ ^ 

' . ' , i ' 6677 No. Lincoln Ave. 

' ^ Chicago, Illinois 60645 

Due ^o copyright xestr ictions, I am unable to copy any of the 
materials we have used for our presentation. And the inaterials 
we use& don't truly belong to us {at Creight^pn) . * ' 

Step 3 - Reserve a nice quiet rooft if possible, preferably with bl^khoards. 

(You'll find It easier toJa^e^more than one blackboard when the 

- ' n . ^, * brainstorming ideas fill up the only one. Qon't erase any ideas 

when you»' re' brains terming for Lack of'room. Some random, 
seerTringly insignificant idea, may ' spark a better "one, or^.may be^ 
valuable in combination with other ideas.) ' ^ 

Step 4 - Have scrr.eone be responsible for refreShmen ts . -"Coffee , tea, water, don 
and cookies ar^- good possiblit ies , if you don't know what to hav 

Step 5 - Materials you'll j^eed f <5r '^our first staff development* program: 
^ ^' t'i In* pro jector , spare bulb, record player, cassette player, 

paper & pencils^ chalk,, ejctension cord{s), any handouts or other 
axtic^es on creative .thinking^ you ' h^ve found'to supplement the - 
^ Nigh^tingale materials. The Creative thinking, management guide 
( loose-leaf is valuable becayise it, contains exact, written text 
of the messages- in the • casset te§ . You may', find it valuable to 
h^V'e the written text with the cassettes (we did) . There is a 

- . ^ ^ valuable article !Writt^n on creative thinking^J^reativity : Pearl 

of Great Price"/ b^^ Stay A. Killian. I don*t^tlle source though', 
^ You'll have tt^ -check Readers Guide to Periodical Literature 

— , ^ • betwetn 1960-1980. It would make an excellent iupplemeht tp the 

seminar. -.r ' « / 

Step 6 - Make up the , announcements of the program. See my^dea fo^ an 

announcement in the handouts, page/C. Feei free to cut and paste ^ 
and use ^whatever of it you 'can. Give staff plenty of time to 
• sign up. Distribu-te announcements not l-ess than 3 Weeks prioi: to 
the date of the seminar Also , don't mane up announcements uittil 
you, are*, positive you hav^ the film, cassettes, room reserved, etc 
Nothing is more annoying to everybody w)Te7Kdates have to be 
O ' changed because of poor [Planning. , \ * 

sic • ' 
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CRCATIVC THINKING SEMIN/v^-^ "KEEP TliE 
IDEAS FLOWING*' J ^ ^' - 



9:00 am. 



j) I'c L l()t)Ary 
r Kiilian article 

."^fjmL, yuilie 

Cassettes 
"Paper, pencils 
.Film/record 

Extension cord 

Spare bulb 



I. Greeting • . ' • 

1. Misc". comment. ^ - ^ - 

2. We are gathered here toda) the result of s'oroeone's idea.... 

expoiaad. , • . ? ^ 

3. > This is^th^ first of what is hoped to be many, other staff development 

prograIT^s (SDP) , . . expound. 

II. Thanks to directors. * * ' » ' 

1. Value of active SDP 

a. Good source of interaction of staff and flow of ideas, concerns, 

and interests.'* 

b. Good to get away f rom '.rout ine Work 'once xn a while. 
Anything else you think of. k_->'^ 

IJI.-What the seminar's about. - 

1. Creative thinking. ' ; ' # . 
^» a. Definition of the word idea (use dictibliary) . ^ 

b. My *def initicm:^ For 'this situation - An idea is a thought which i 

» usually new or different. Something* no one has thought of. Or 

• , The tesudt: of thinking about something that could change thin 

* (for the better, v;e hope). 

c. Active ideas and passive .ideas. Practical ideas and' impractical 

ideas. Act;ive ideas are acted upon. Passive are "shelved" for 
, one reason or another. 

2. Prologue to seeing the film. 

- a. Repiresents a trend in the 60's and eaxly^70's in the corporate 

world to ^"broaden" the employee Vs mind. 

Y^ur notion ''of success may not be the same as Nightingales. 

Be sure to take notes^ during the film. Record any thoughts, emot 

feelings or arguements about^ any thing said in the film.- 

, , After the film we'll discass. ha^d out -paper & pencils 

9:10 am fi ^ 

_ • show the filrt * 



b. 
c. 



9:33 am. ' ' * , , . 

IV. Informal di^scussion. Perhaps have a more formal one after the breaks 

1. Ask wh^t staff have written on their note padsi feelings, etc. 

2. talk a}30ut. 



V. 



9:45 am 



Hear cassette tapes in this order: 
"1. :«^ew Vays to think message 9' 

2. ^Test your "C.Q." message^3. 

3. The brainstorm message 11.* 



CREATivr; THINKING :;i:minar 

10:15 am, . 

VI. Formal 'd iscussion (use only if inf*ormal discussion is dead or, dying) 

1. Questions ? • ^ ' 

a. ^ When do you find your creative thinkinq is best? Morning?? ^ 

Evening? At home? Work? Alorte? With others? When it is 
best, ^that ' s when to work at-'^it. 

b. Do you'airow yourself "think t*ime" during the week or day? 

I don't mean in> front of a TV, or reading a book, but quiet 
time:' think time. 
^c.^What ar^e your feelings about Nightingale's comments regarding 
' . ' goal setting for yourself? Goals for work career? Sociad 

% . life goals? Spiritual goals? 'Happiness goals? 

d. He mentioned attitude, (probably the most difficult area to 
^' * * • speak, about) , if you are the only person in an area with a 

« different attitude than the rest of your workers. How can 

adjust, or how do they adjust? Talk about attitudes in the 
working- environment. Discuss peer pres^ure'^'no^t to do a reall^^ 
^ good job because you'll make the others look bad, and vioe ' 

♦ versa. . J 

What are* your feelings regarding Nightingale's discussion about 
' 95% of the people using 5% of their mind., rte doesn-^-t^ give 
m . . much credit to the 95%. ^ ^ 

f. Imagination. Ever' imagine? This is the starting: point for many 
! \ new ideas. vWhat if, sort of thing. We tend to lose our- » ^ 

im,^agination with age, don* t -we? Why? 

2. Let the discussion roam arounS, but contained. As it. -dies, see n*xt. ' 
10:40 am • ' * ^ ^ . 3 

VII. * Brainstorming sessioQ. (Break up into groups, of 6-8 if needed)'*'!' Write on 

blackboard the problem: To create ideas tor future staff development, 
programs. 

1. .There 2 .types of brainstorming; -alone/* or with a group. *In one • 

mgmt. course 'I had ^the professor gave an example -of brainstorming 
' during W^»VII . Nazis ^r^e transmitting" battle information in ^secret 

code and so many Allied geniuses were brought together to cfreate 
a Me-coding' machine. They did it and worked for awhile,, until 
the Nazis f^g.ured out they were being de-coded and so it see-sawed 
' back and forth, new codes, new de-c6d?s. .. still goes on tod-a.y be-i 
tween cbuntnies. • ^ ' * 

2. We are after quantity of ideas. Not quality. Sky is the limit. Don't 
^ judge any ic3ea...just write, it down on the blackboard. 

a. Associate" ideas with one another, combine ideas. 

b. Apply techniques heard in the brainstorming tape aniJ wi^itten in* 

the management guide for message #11.' ' 

c. Have someone write down on paper -,all the ide^s. Ones that are 

J not feasable,. or^ just plain vafky, don't include on the p.aper 
list. Tell staff what is goi*ng to be the end result of thear 
brainstorming' list of ideasr— 'fefiat list will be used I 
11:15 am . ' 

VIII. Closing. ^ ' ^ - . 

1. Remind staff of Niqhtl ngale ' s record and tapes that are available, 
as well as any other materials you have* collects for them to 
examine on their own. ^ 

^ 2. While pa^ssing out evaluation fofms, mention that if anyone is inter- 
_E^- ested in participating in future programs, to see their -dxrectors/ 
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'^^ l.ibr.i-^: (iir-i ^:t')r-[nn<i'^Ajff ^ Jan .28 / 1981 
PROM . i^ri^n' ^triman , . Law liJbrary ' / * ' 

SUBJECT: tj^jr^^ Ijst of id^as thought up durmg^ur bra instorming sessions a few 
^ weeks ago at trie staf^ d^^velopment program entitled "Keep the ideas flowing" . After examinin 
• the list, 1 have roiighiy qatagorized each idea, THIS IS STILL. A WORKING LIST.^ The l^n^-s an 
spacer throughout the I ists .are for ijiaur creative input. Feel ftee to switch catagpries , ide 
add new categories, draw arrows, etc. Using numbers, 1 (one) as' highest priority, please ran 
those ideas nost preferred on t.he lines. When the lists returfi to lue , I'll tabulate your 
pr ior 1 ties and add any ned^ ideas and type up a "final" listing td, be sent to . di rcotohs and 
staf L , . • ' 
. . . ./^e last note: You can't iirta^me HOW MA^" people have contacted me about their interest 
the staff newsletter . As s^^i f-c3 r^rvj? i nted editor^ m-chei f , I beseech someone i)n Alumni and I'n 
Health 3ci3ncos to be contributina ^jditor and administrative^ consultant (t idles like that ou 
to \hiark s-)X'^ m't/rest) , Call me for job description, Br.ian Striman ^49-28/5, 


Staff development^ programs Staff -development programs cont'd 


_ :Vore mee-tmzfs of tne 3 libraries, 
y.'Sire devl , * pro'jrams , 
- _ More often, 
— l*Staff "r*_^trcat". 
~. 5*'^^',-' cettin^T together, 
Sirica: .orts. excnin^e, 

— Tours of the librarj.es for staff, old & new, 
^ Body larffj'jage . ^ 

_ _ Su '^^rvj.sory triir.inc. 

-^.irr • h 1 *-nr'j rn-;nt,, y':;nr , tiy ODjectives, 
_ 'JormjnL'jation skil'^s, 
_ Futjre films, 

r.'; h r 'j oriented , 

.ieaitn.' 
.^^Dieting. 
. T ^ Sutri tion. 

--TT 3etting^fr>ore from jo u r hea Ith dollar , 
__ ise'of A'V and educ^^tional equ ipment * 
■ Spirihdfi'l growth 

- .*rot i V / ti^ J.jft r^r^ii^'. 

^^^^ * * 

jf ^ Problem 5<^,/ v>?/j<7 . 

..^ Priority .^dtt JLTf//'*'* is \ ?''c ti vcs . * 


...^^'irticipation m Omaha^Clvic qroups , 

Career development S counsel mq, , 

Library devel . courses on campus, 

_■ ^ Dept , budgeting & all univetsit^ budgeting , 

^Business and writing skills.^ 

' Readinq and listenmq skills.-. 

.Library jservice quality, measurement of, 

— Methods '*©f promoting C,U. 

" " " libraries, 

— " " " " ^librari'^n^' image. 
Staff incentivqs^ , 
Leisure time activ2.txe5 , 
' — On-line searching 'of .d^ta ba*ses, 
_ Preservation -of library materials, ' . 

A*V , '-microforms , ' * 

Pare books, I \ 

' * Bindmcr , ' . ' " 

jT Time mafiaqement . ; 

• Interactive cable TV, ■ • 

Compitteijized circulation s reserve systems, 

'^^ays\^u pqradi'ng^ "professionalism" , 

- I'i'^'nt career counsel mq, 
_ _ ^ Pn I o sw}t-chin(f. 

Vido-r^ newsletter . ' 
ther: ' . • , ■ ' • ^ 


Other, l'ibrht;;^y related . i 


.* Ot*her, not library .related ,* 


- 1,1 br irn new^ I t t»f r, '(-} i.l ? 1 i bra ricc^ * 
^ Staff ^^%:<ociation\ ^ ,^ ^ 
....^ Cfuest sf^oakers (C.L\. or Vnaha rirf^a). 


^^Jii'Stori^, 1 ^ ^'?adi*n(i circle. [ r.^n^ni n^^' 
P Travel. '[/^^ jnamt. ' , Hobbies . 
. . Fimoos pcopL(' . 


Staff -meet ini;s (ind'^v, 'lihnirics) 


■-• ' ' V* ' : — - • ' ; 

Sper i^j 'talents » .. 


, '■ ■ Staff incent Lves , mot i /at ion , mr^rab:, ' 
, ^ * 
_ Dept, bun<wtinq' & all C,U, budgeting, 

• ' * 


Please' list : , ' ' " °' 
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TO Library Directors and staff. 

FROM Brian Strinan (Lav Library) 



DATE. 2/27/81 



SUBJECT: * "Final" list of ideas resulting from creative thinking seminar. 
The votes are counted! The ideas tabulat^! — - whew Th& ideas list thati^wa^ created by'^ 

the C.V. l^br^rj staff during our brainstorming sessions nearly 2 montha ago, has been trans- 
form^Ki. The ideas belowj are ^now listed according to the numericad ranking assigned to each idi 
by persons who retujrne^^ their list 'to me^. Of tiiie 36 staff members who attended the seminar, 
23 r.espi)nses were return^, out' of which ^17 responses were used/ J have ^included at the bottor 
of the list several comments (iiy, quotes) and ideas expressed from the survey and ftom.^ the eva. 
uations of the semj^n^jF^^ett^, Qerry and I presented. Anyone interested in seeing the responses 
and trie evaluations-, ot interested in methodology in Jthe survey interpretation, is .welcome to 
call or visit ne. (The staff newsletter -is due for^ 1st publication on ... -APRIL FOOL'S day!) 



STAFF SEVFXOPMEKT PROGRA.MS 



i 

1 2 

3 



To 
L 



ovrs of the librarian for new/old 
ibrary 'developr,ent\& counseling. 



>:o<e meet^ ngs a f 
3a -Similar depts. 



?b "Similar dc^pts. 



staff .18 
19 
20 
21 
22 



4 

5 
6 
7 
5 
9 

10 
1 1 
12 
1^3 
i4 
15 
16 



17 - 



i:he 3 libraries; 
getting together.- 
exchange . < 
Jc -note devol^pmerit programs. 
3d -^pre -often. 
j'j -Staff "retreat".^ 
Body lanauaqe . 

Priority settingy Goals & objectives. 
Career developmet\t ]i counseling. 
Supervisory Training, i 
Use of- A'V equipment/ educational, 
Tirre management. ^ k 

Motivation & staff morale. ' . 
Business & writing slcills. 
Staffs mcentiy^SB* 

Computerized 'ct'tc. S jroserve systems. 
Library scrv loe jqual ity^, Measarel^ent pf* 
Communication ^4Cllls. ^ ~ / ' 
Health. ^ ^.r* 
loa-'Exercise. ^ " . 

16b-Keepin'^ fit. 

16d-ii'uhrLt\on.^ ' 

lOc-Gettyi^ mojo from ij,our healt/i dollar 
*Probl '2m '''^iolv j^^i ^ 



STAFF' DEV^OPMENT PRO^^\MS cont'd 



23 

24 

25 

26 

27^ 

28 

29 

30 

31 

33 ' 

34 

35 



- Reading and listening shills. 

- Methods of promotingi C.V 1 ibraries . 

- Preservation of litaxari;'^ mater ials . 

- Bio-feedbac}<* 

- Future films. . ^ - - 
22a^Library oriented. ' - \ 
22b-Other': Foreign f ilm ^^t^ssio^ (Sfilt^ respo 

' Dept., budgeting & alj. universi^^ budgeting. 

- Ways Of upgrading "prof^^siiinalism":.' 

- On-line ^earch^ng of data^^ha'ses . 

- Participatory management. - ' 

- Leisure time activities . \ ' 

- Spiritual growth.. . \ . 

- Role switching . ''V 

-.Methods of promoting C.U. Librar ian ' s 'image . 

- Methods of promoting C.U. ' * > \ 

- Participation in Om^ha civic groups. 
' Interactive cable TV. ' 

" Student career counseling. 
• Video newsletter,. 



OTHER, LIBRAJiy RELATED - 

'J 

1^ ' Li^btary newsletter 'for all 3 C.U. libraries% 
2 -^^Cuest speakers. « 
J - Staff association. •/ 



\ OTHER, NOf RELATED 

1 - Rc.j^nq circle. ^ 4 -^^Mispdry. , 

- r^uto maintenance, 5 - Travel. 

Hobbies. ^ ^ ^ 6 - Famous people, 

' 7 -7 ^(lent^ol'oiu . 

fei ■ 



STAFf MEETINGS FOR raDIVlDOAU LIBRARIES 

*i - Use of A-V equipment J 

2 -J Staf f ^incenti ves/ motivation/ mar ale . 

3 -.Dept. Bud^ting & aljl C.U. budgeting , 



ERIC 



COMMENTS ^. IDEAS • ' ■ , * . 

V '» ' ' . • - 

. 'Wcncn s Health Co-op Study Co.Timi frtee"^ — "Computer, progrdrrjnmj" "Hope the program" 

'■'.oesn't stop w:th tlirs" -- ■" ... finding funds availablf in library biidgets to s^d- staff 

to outside pro'irams so 'necessary to, their work." " / 

* Th»,other^ rcsp'onses used only nu.-ntors "i,2,j'' onl^i fSr all categoti&s, 'making it imipssibl^ 
to prifperiy correlate with- tho' rest of the responses. My vague i-r1structi^ns\ece the cause. 
Sorry. Al^, J- failxKi to ask Jo»%aifias,. I got the special talents cix-fegory . .'%ut no names. 
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• JJiu'^nVi; THI'.'KLVG 

♦ 

)laff Develo]*-ent Program 
Evaluation * ' 



1) . i^as this seninar, helpful? 

2) . Overall the seminar v^as * 

3) . '*a^, material presented clearly? . 

^).. Ahat subjects would you te K05T intferested 

in ♦lavinr in f,u,ture development programs?^- 



Circle (5 i§ excellent) ' 
12 3^5 \ 

1*2' 3 -4 
1-2 



5). Oor.ments! 



"Selected" Bib;Liography 
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5 i*fO^ to Schif fpc^c jfhjitfV Aiuie. ' ' ^ ^ . 

245 A rto.J'el for .jesi-^nin-^ in-service st*«fr develot^ner.l pro'^ru.is / c 
bv-Jtt'ji'th Anne Schiffer. 1 ^ , . 

.^ 260N)-^' [Mi rcrk] : b leathers College, c 1977. ' ' ^ 
. ^ lex; .^vi. 2<^2, leaves I'll. i c 29 cn. * ' 

keporl M£'.i;'0;,).--[e«cr.er5 CoLle-i^e. ' ' • 

isstr^ cjUo Sn nicro/iln. - ' . ' 

., ^ . 

b Office of University Librciry. 



9 502 
to 500 

M 5ut; 



.6 no ;iO t^S'^ociBtlffii of Re-B^circh Librcifie-s. 
fldlicV^ef^'nt Stu>i'ie5. cft v /" — ^ " * 

7'245' r 'H'u^^ tp';. Csic-.] f .;leve]^oprt^nt~. ' . 

^ 9 30U CdT 250* leaves. ; c 29 cn. 

^0 4V0 0 Spec H.i,!^;, Cno. . > . • • 

? 245 1 2 A -j^/elopnent prtfUdn for 5iippcw*tav5 stuff i b needs find 
potentirrl / c^tv Glen« rtfirtirt. • - > . 

'X 2t>0'% lA-tslin^J : b «?irtin, c T97B\ 

V ji'O '8 p. : c 28 cn. ' 
1 6 500 Fy.p^scri^pJ i photocopy;. 
It 500 Includes t>ibl lo-^Pdphy / 

4 24'j 0 i\cift t/^jiiu.vi find deve^lopnen t in £he ARL liPrsrits / c'Sv^tens 
an4 Procedures Exchc'in^e Center. ^ " , 

^ 260 © UfishmUon,* C. C. : b Systenf snd procedures £;:chan';je Center. 
AssiCiation of Rese^mch UtiPciries. Of fut of UniveV* rty :Llb^ary rt-uruqeMent 
Studies, c 1974. * • . ^ ^ 

B*3Qi} \t^? lenves : b 1 1 1 . ; c 29 c'n. 
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KEEP .THE IDEAS FLOyiN&.'. 



A SEMINAR ON CREATIVE THINKING 



- Film and cassettes' • , • - 

- Discussion '• ' ' ' . ■ ' 

^ Break- (refreshments served) . • *, . . 

•1 "BRAINST©R^\fN<3" session 

Cceati^'ely developing ideas for future staff development 
programs. What staff development programs would you' 
lik^-to hay^ in the years ahead? Bring them along 

■ - WHERE? Alumni Library^ Union Pacific room 
_ WHEN? January' 8>-' 1930 2 sessions will be held: ' 
'-^ , I Choose one - 9f00 am - 11:00 am 

2:0D"PM - 4:00- pm 



1 I 



Please circle the time you- prgfer and return* to 

Betty, Gerry or Brian as soon as possible.' 
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A Crcighton University staff 
development program presented 
by^Brian Striman-, Gerry Dell - 
•/'**nd Betty Chi Ids, 



On 
C {J 



CREIGHTON 
UWIVERSITY 




12r^23/80 




ENUJ.TIMATE USERS ' -GUIDE:* 
A /efoMPETENCY-BASfiD "PACKET^' SYSTEM^ 
' AS APPLI^IMfO INTEGRATION OF, GlflD?S-TO-THE-LITERATURE 

INTO THE CURRICULUM ^ . 



i 



PEGGY BROOKS SMUH, > 
DIRECTOR, PERKINS LIBRARY 
DOANE COLLEGE 



CRETE, NEBRASKA 



i 



4 



paper presented* at 
ne-braska bibrary association, ' 
college and university' section's 
• ^sprii/g meeting 

WaI^E, NEBRASKA' 
^ \PRIL 23, '1981 

4 , 



JO 
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2? 



22 



rt^ has been e::trenel:'' helrf;! 



: cur e- i itt*e/n:at ^d^, cor^r et enc^ 



a 



Icr.r.o Ccllere Li^rnr-' Vas ^ettleu u*^cn 
rasod,. nulti-iecia ^lethcd of teachin.-" library ?>ills, ""be end -^zrqduct 
of tko'ne .yearn is this stack of atudent-raideu exerci^s wbi^h ;xre very 
ciorei*' tied to course work* 



A55 a result of a*l?TO curricula", reviw of our De^|PiR?ient „^ucat:or 
^acuity and their §1>udents, which led to'creati?on c^ tventv-three com^eterv- 
c--based "rackets*' (or student f^uided exercise?^), the Librarv becane involved 
in the i-reraration of a cuidc-to-the-literature of %the fi^ld o^^ education 
in t^e sane fornat. We^ have encourar:ed tfie techninue to be spread around' 
to other discfrlires and it has inrovideii a useful tool bv vhich a snail 
library staff ?ta;^nt'roduce a lot W students to a search techninue and 
to the tools of their discirlines vith enr^hasis' Uron wavs they na- utilize 
th'S'-rrocess .to keer ut^" vith those disciT^lines after frraduat^on, - Courled 
with T^rinted T>oint-of -access wides, audio-visual, teach inr nodules, lectures, 
and rre-testinr of ^reshnen, the nethod hel-^s to nake ur? for the inabilit- 
to seek out and neet each and every student on a on/-to-one basis. 

T intend to «et into definitions nany pf these terns as I :^o alonr 
Mat i'' I've lost vou at scne naint nlease feel' free to ask a ouesticn, 

This il5(^ transT^ency-of 'an e-za-iuation chart which I rrot throu/?h LOFX. 
Arrendi:c I. It sreaks o;r'.th« advantafr^es and disadvantar^es ^*of the nanv 
different ncthods ve traditionallv use to teach in libraries. It notes 
clearly fhe 'inefficiency of n:uided tours for- exnnrle. Natui^lv ve liked 
the advanta-re? of thcr> a^I 



(Those ve do use ve use in the 



s;irTK)rt of the individual'^^stuaent raided nacket.) 

' ) ^ ' • ' 

To beG:in wjl^th, if there are i^roblAs, and difficulties vith the vay 
library skills are tadf?ht\ it is not surr^risin*'?. Our discipline teachir^- 
J ^acultv collcar^ues will ai^ree that ve nust be veil nirh onto certifiable 
^or taking; on a teaching?; .lob vhich is (l) ^noderately ccziplex; (2) the 
sub,1ect natter of vhich is totally forein:n and va^ely susre<?t fron the ^ 
berinnin*:; (3) the utilitv of which is not iraediately visible; (4) vhich 
. already has a "bad r^mitation; and (^) for vhich no acadenic credit 'is «iyen'. ! 



Take the/Wided tour visit to the card catalo;^ for instance: 
i:uys, let's fio over her 4 and look at the card catalor^l" 



nev. 



, You know reaction fron your own exrerience. For the ncst r'art a thin 
^^laz^lmcdiately coats the er^-es and you've lost then'. Vhy????* Reallv vhv? 

, » ^or 5 or 6 <5f then this is the T.Uth or 15th tine thev have f?one to look 
' .at a card catalog. On th,e other hand there are kids in the rronv who have 
. never looked at a card cataloit and need to^^ desnarately . The kids with 
^ basic skills still need to develoT) finding aid techilioues, a search $tyate?v 
if you vill, vhich extends beyond a c^arsory , taking down of the first tvo 
lines of an LC call nunber. 

If I ghould introduce a nethod for follovihn sub,1«?t headinrs^ usinr 
alternative call numbers for brov^n/^, traokiw? back t6 the biblion;rarhien 
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on the car^flj^o a mixed-level Rroup .1 would thoroughly overwheln the kid 
* vho still doesn't knov it is the HCii05 of the 3G9r/ that he uses to find the 
thinp: on the shelf'. Disparity of /'where 'they'i-e at" is our first rrobl^. 

Further, and not surwisin^^Iy , r^eaple really do learn in totally different 
ways. I\don't read for neaning very well standlnf^ up; ,the Dean doesn't renenter 
what you say^o hin verbally - i^ut it in writin^r; Johnny doesn't read well 
anrrway and has an oral memory; Suzi needs outlined, dia^nrannatic non-ver^al 
instruction. _ ' . , , ^ 

, And last, if*not leasts you cope with the nroblen of pertinence. There ^ 
alwa'"'s has been, I ruess, a nice unders^tandini? on the 'nart' of nost of our 
<5tudents that learning to use tHe library is a Good Thin^;^, but so nany tine? 
no earthly arT>iication of the skills seeis renotely iminent and thev. have 
nore rr-essim? thiwrs to do ri/rht now. I'n sure I'n not tellinrt you an^rthinr 
new I 

"=^0, before ve e'/'en beran, we knew ve were lookin/r for- a nulti-n^dia 
arrroaO^, which would teach the use of the library at a tine when it woulfi, 
^'^nctjbh 'as a tool, not as an irritant; which could be taught in such a vav ^ 
thatVtudents ^'vith rood skills could ur^grade their talents for a s-^ecific 
discirline and skirj the thini?s they had already nastered; but which would alsQ 
allow a self -meed i^^^scntation of the verv basics for, the kid vho needed to 
start fron souare. one. f 

The fir*?t thinr ve did v€^s stor wastinr-tine doinr 'tours. And I- rrohahly 
an a verv had rerson, but we stopped it an:rwayl And in so doin^ ve filso stcr^T>ed 
teaching? the library as an irritant. We rut emphasis urxDn our belief in the - 
pne-^o-pne experience, dealing with each student as he or sh,e arrived in the 
library. Then ve rot a student intern to do an exha\istive literature «earch, 
collect qamT^le natferials ajid evaluate vh'at ve vere already doinr. 

To be<rin, ve read the seminal Knai^n T^roject at Wayne' "ntat^^niversity, 
?'onteith Colle.'^e. This is No. 8 and 9 on rrour biblioCTarhv . on the >ib- 

lio^^raph'": (No.l) one of the nost inTOrtant state-of-the-art ^ve-norts is in 
the fom of the T>roceedin<^s of the Annual Conference on LibropV^l^rJi^entation 
^or /icadenic Libraries held at Eastern Michigan University. Hennelorc Rader 
was, and Taroly Kirkendal is, editor; ^ierian, the mblisher. 

Purely the aost r^ractical aid we discovered is a nuar^^erty^ news letter fror* 
the National Clearin/^house for Acadenic Library Use Instniction, the LP EX 
(Library Orientation-Instruction Exchanx^e) News* 'I^ hiffhJi^rhts what other r. 
ar^^ doinr and provides an exchanre of na-ferials (sanrles nav l)c borrowed, 
Qo-^ied, and returned); notices of organization meetings are carried; and they 
ask you for and .frint your nuestions concerning bibliorranhic instruction, 
^iasics {Nos.3 and "k) which have aDDeared since. ve ro't started which would have 
beef ^awfully hel^J?u\ are the Bibliorranhic Instruction Handbook and' the "^uide* 
lines^ for ^ibliof^r archie Instruction in Acadenio Libraries" issued forth frcn 
ACRL on .Tanuary 31, 1977. (If we'd had these we nirht have proceeded d.if^'erentlv, 
I don't know. Essentially we aur^roxinated their reconnended stens in our own 
faulterinr vay. ) 



The rest cf thtf ftms oft the' bib, (which is available fcr you to take 
and vhich hasV^o^^ect' LOEX ^rfrestions for settinr ur) a rrocran on the v^r-^o^ 
arjB tho-.e naterials which have been helT^ful to us and vhich b- no nean5? are 
intenaed to be exhaustive. (If you want "exhaustive'' vatch for the kind o-^ • 
state-of-the-art thirds that Harmelore Rader does called "Librar- ^^rientation 
ara , Instruction, TIine^:een\fiundred screthinr-or-other" located 'bv roinr to 
Lihrar^- Literature under ''Instruction in Librar- Use'' r^lain, or cfks--"Cci:e-e 
'ind University rtudeftts". 

T^tou^tS our intern's efforts ve loo^ied at'nan- ^a^i-le ^.ateri';ls ara tr-'e. 
tc aeterv.ir.e i^' ve were- -toiri" any cf tr^se thirds i/better wa-i . "cr ir-tarce, 
VP linterec: to ceven or ei^ht orid^^ticn tares, (l have sone here i*" -^cj/d 
like to Vorrcv a-nd return then to ne - or listen to then toda^'.) '''e nade a 
.list o'* thr.s^ itens usuallv covered on these instructional tour^. or lecture^: 
and '•cund that ve dW nost of then in vhat -veered to us to be a better for^nt, 
Ultinatel^?"^. cane dovn to the very fev vhich we felt needed attention and ve 
asked^the n<^AL:i Comittee and their ^^^r Advisors to ccrjiunicate onlv the 
^'^llovirr for us: 

1, That the.Librar-' is a helrful, relaxed r^lace to .to; ^ 

2, M;ere the Librarv is; 

3, ^ '>at and where the Reser^/ef^ collections ar^; and 

\^nt the Librar''' hours are. 

The rest we attenrted to incort>orate into a variety of n^ia with intended 
'repetition ouilt in ^hrourrhout the student's years at Doane, 

neverai events -w^e occuriri/r on cariTras at this tine which becar.e encmous- 
l^r helrful: in addition to the refinement of; t>ie Education Dera^tnent's Tcn- 
.'>etency^hased nodels, there .were beinc developed a \Yitin;' Checklist and Doane 
was undertaking^ the horrendous process of total curriculun revision. 

The Checlclistt' ucderr^oirv; develoTtnent and final revision vas a nethod 
bv which underclassnen were rated by all_ their rrof eGSoi:s on their ccnretencv 
•with ccnnunicat ions'' skills/ The "Doane Collerre Checklist of Cconunicaticn? 
rkills" evaluates what writlnc and- srieoLkinr; ^oblens are arisinr: earl'' on, - 
even, for cxanT5le,-on a chefhistry lab rer^ort. Those I^eshnen and Gcrhon#res 
vho neecled heln linrediately were referr'ed to the Teachinf^-Learnin'* Center. Thus 
the scene vas set ^pr remiirenent of.nininun capabilities and eorlv rernediaticn 
of an- rroblens. l/tiliziwr the testing period durin/t Freshnan Orientation veek, 
ve then deviled and administered -the folicvin;^ test. Amendix II, This rre- ^ 
test ot. Library skflls va> written vlth tvo different exanrles (Annendix III) / 
and distributed alternately across l^heyows to the Freshmen, '^e have found ^ 
&drirj^ tnis first ,vear of^ testiw; (vhich is all ve've done:) that about one 
fourth (50 out^of/201) of all eViterlM Freshnen cannot" read an entr- fror 
Reader's Guide and arT?iy its aeanin^; ar*d cannot decipher the infomaticn civen 
on a catalog ^ard', - ' 

Each of the t^st^ is e'/aluated and returned ouickly, A r^ersonal note 
is witteft tQ ea(ih student on the returnea test and the follovinn list is 
attachea, AnnendlX IV. The note can be con^n-atulatory aftd the one or tvo 
rroblens ^civen ^ correct ansyer; or stne of the ani^onriat A exercised can be 
assirned and the ^student asked to conrlete the ofitefsite tesV exonrl^^. and talk 
vith ^ librarian to ^eU the business corrected, Thcv nay beXasked to listen 



to the^a-v aodule on the use of the catalog? or to read the rrinted teaching 
nedule on the use of abstracts and indexes. I thinh initially "that ve have 
hei<rhtened awareness of our ent)hasis UTOn the ba^ic"^ skills at Doane (knd in 
3 cases ve. vere able to resixjnd, vith a coryt)f the Colle^^'s trolley on acaucnic 
honesty!) , * 

The^Doane Plan memd through the other*nrocess on canrus,,the curriculan 
review. As you sav'at the top of the FVeshaan Pre-tesf, we got in ouf concerns 
about the need to, graduate student* with library proficiencies, reticular Iv 
^tftose which would enable them to "keep up'' after tq-dduation. We have, chosen to 
enr^hasfze the alamin^ statistic of the proliferation of .knowledr^e (doublinr; 
eveiV 6 to T years?) as a battle cr;/ to motivate because it$ wacticality match- 
es thV other Doane esnrhases on outside internshir^s, conpetency-baffe<^ teacher 
edxicatlon, etc. A student can understand the iriDlications for his own substant- 
ive knowled^re when 'you reflect for hln uT>on the detct ioration of vhat he has 
learned at Doane 6 or 7 year^ into the future. Also, of course, in the Doane 
^lan we had a set of objectives of the College and 1^e Library which we hel'^ed 
to write and frjon which we derived a lot of hov^we -function and we've stated' 
same in ▼^re^^arin;? the Librarv's Policv Statenent. 

- — I 

To the packets. I have said t]jat the Fxiucation Der^artnent alir^ady had 
in -^l^e its com^etencv-fcased nethod ^of teaching which included the notorious 
Jacket 19. r^o we had a tested Tirotot:rne frorH which to work, a maide-to-the- 
literature of the field of education. A t^ide-to-thf-llterature is a tertiar'^ 
fora of literature wHich naftes, lists, annotates or teaches the use of the 
^rincirle reference materials iri krrr discipline which has a body of literature 
sources. Included naturally are those .tools which allow for ^eekinr currency 
of irfomation and UT>-datiw^ of skills; i.e., those ^r^^cial indexes and abstract 
which ^^ive access to the .lournal literature and, in the case of the. field of 
education, FRIC: the research rei^crt literature and the Clear irJ?house Newsletter 

^ Ve knew bv that tine fro^jour reading that we w4nted a totally curriculur;- 
inte<Trated teaching of these sictlls, posrsibly like that T5iotieered at Earlha-n 
Colleire bv Jerrv VooItt'/ and Ton Kirk, in order to i^et motivation^ and that ve 
visHeu to tr^^ -to extend the competency-based method to the other discirlines 
for its ^practicality and versatility. 

In recent vears ^ccnT5etency-based education- has ^een used at secondar?" 
and acadenic levels as a fom of education that derives a curriculum frm an 
analysi's of the rractical skills needed at the exit level, that is, needed to 
rcrforrf veil In ^he'real world.* It tends to' elininatTe conwtition between 
individuals hecause ffAAcrally it allows for self-raced rroflress, and it- en- 
courages coorcraiive effort. It does not i^^lize a /student ''or (as o^or Head 

the Fducation Derartnent says) Vor not xeachinir ijbs An^reles, es^eciallv if 
he has reached Tucson. | He can try a^aicn to reach Lc«?|* Anreles and he ^etn credit 
^'or retting; as far aa he has." 1 

^'^ince conretency-based education is real - or outccne-oriented , asSessnert 
procedures are needed which a^lov for the danonstratipn of knowledrre. In fac't,' 
a conrefr^wyrhflflfi nrotrran has at leasi; four na,jor ccnponents: ccrretenc 
Identification, atatenent of criteria level, instruction and assessment and all 
of the rackets are set un to r^^lect this. * ^ 
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^nce a -^et of conr^etency statenents an^-eed uron, subcTonretenc*' 
«?tatenent3 az^ f cjnulateci . * Hext ccnes the develoment of ^^er^cmance ob« 
/ectives; statements which indicate; what a student r.ust be able to do in 
onl^r to demonstrate t^e abilities 'called for in the cornetencv staten^nts. 

The assesffient rrocedures rjust allow for tJ^fe denonstration of knovledce, 
skills, and the ^nrlicaticn of these cccironents*,' In cornQtency-based ^rccrar.s, - 
instrdctfon is usally offered in a variety of .w^iys. Perardl'ess of the fomat, 
ti>.f enrhasis is 'on desi»'^ftifl^lcarnin;^* ex-^eriehce^ that will lead students tQ. 
ac>^ievenent of connetencies . No credit is riven for exposure to the learn- 
ex'^erienj^ itself; only achievenent cr -^er^cmarce is river credit. 

?«;irrir.^ -achet :'c.l'^ for th^e^d icaticn '^e'^'^rtner.t-^ a llbrarlnr *r^r 
.ve^i in, t^e rlannin.^ r^rocess fral the initial stares, ^ach the ccr.- 
_.ncies then-broken down into behavioral bb.iectives ('^.C.'sD which 
r^jrn .the basis f5r assessr.ent. "everal student learninr eX'^eriencer (l.*!.''^.'^ 
C'lore acceptable ^n abbreviaticnj are s"necified for each '^.H. 

- auote further fron Ooane's Educational ^o^^ran Teacher 'lur.arizatiofs ' 
^'in e.i-lv^ti'^n of th^e D::^H ^Ackets tc their students). . 
•All of the -acket"! are desi<?:ned in the^srinc way na.lor headinr? n the 

fr^llowin/^ catep-ories: Htatcnent o? 7\ir"nose;. rreasses>3si^t"j Anrroxlnate Time 
\peouired;' HehnviwRjal Ob.jectives; 'leneral Instructions; LeaTnirjr Zxreriences; 
^oficierUT' Assesfcient. The followinr is a brief . exrlaratior of each of these 
cat<?rcries. ' * / ^ 

' '"t^t^gierrt cf Purrx^se : The exi^lanatio^ and/or \fustiCication for each 
ccnretenc-' as one of the essential skills'^neceisary for yo^ar nuccesF^ul rerfor^- 
ance as teacher. - • . • ^ ^ . 




Preassessnent ; Each of the ^a^ets contains under t^his headin:: the va-' 
a student can arrange to- check-out oV'Ufe T'acket if he/she ha^* rricr kriovledTe 

the subject. J)ctemination of nrior knowledire can best be achie'/ed' b-^ re«d- • 
iniT the behavioral objectives. i - " . 

ArTTOxLnate TLne Required ; This is an educat^ed c^ess bv the author o^" the 
^ckct as. to the average- tine it will take^-tc develor the bcnretencies within 
tf!> Packet if the_atudent has little or no nrior knowledge in the Area. 

• . . • ' , ' , I : 

' Pehavioral Ob^lectives ;' The 3.6.^s are statements describing what vou nufit 
*be able to ,do- after coatjletina the Pac^d^. The?/ are desi/rned rrir^ril-' Vo ccn- 
rranicate to vou the froals o^ the Paclj^t.' The wpficicncy assessn^ct is based 
wV^bn the ^ehaviorAl ob,1cctiv*$ and not the learmwr exrter ience. 

^^eni^l Ins'tructjona ; Man:/ o* "the Packets contain exT^eriencefe which reouire. 
S'necial arran^r^ents or naterials. An:/ details rerardirv^ thl$ are contained under 
this section. * 

: r ' , ' f * 

Learning Exneriencas ; These are su/^r^ested ncans by which vou as a rjrosrvect- 
ive teacher airht ^^ain the kriovled^tc and skills called for in the behavioral 
ob.lectives. The:'' ajre coded yith the behavioral ob.lectives and :.'ou will find 
several leafniiil' exT5«riences-for each behavioral objective. 




ance objectives and Mager ( Preparin/^ Instructional Objectives ) is the use-- 
ful handbook to consult if you have not worked with the basics of* writini^ ] 
Instructional objectives in education before. The followin/:» is an excell^ent 
exanvle of ,course-inte(nrated instructional objectives (Arrren^ix V) taken fron' 
the University of; Wiscons^n-Parkside Library's 176 Annual Rer^ort . It refie*cts 
ouite closely what we are JusV now^atten-ntiw^ at Doane. ^• 



ypu to.^see: Zn^^lish (The Short ^^r:r and! Current Fiction) in. which students 
consult Critiques of "^hort Fiction and Abstracts of English Studies , MJJr 3ib- 
lior^arhy ;* and one for ^Econmdcs^ where they be^^in their search at the f^cCrgw- 
Kill Dictionsir:''' of Econonics ^nd th«i<^o to Business Periodicals- Index , and 
Journal of Ecorlcnics Literature (an index/. * ^nd here is '^acket 19, .-^^ r^ulde 
to the Literature of the Field of Sducatton'*. It ts onlv one of 23 ^'ickets 
which ruist be covered in th^ teacher ^education roro^^ran at Doane during the ^ 
^irst two years,.of a student's work. * ^^^^-^ 



as fToa^s^ The student then is allowed the LTnediate o'nt^on *of cheskinr out 
without walkim^ through the rest if she thinks she already knows the naterial. 
I believe I have never had anyone so suf f iciently rremred that she was able 
to walk ne throu^?h a search wocedure at Perkins Library, The student na^'' 
v^ave a handle on the subject natter 'bnt still needs to know the location at 
Qcane* and the local „"Drocedures in our librar*?'. 

♦ The use of the nacket for the student iJ? as follows. The student de- 
termines to do Ticket 19 next. She already knOys via "Denth Data", a brief 
in-house news sheet for the packet students, th*at it is handy to have done 
racket 19 before No. 6 which requires a patjer to be written. The literature 
^searchin*^ is done in T>acket 19 on, the tonic of the tern T^T>er to bejrremred 
for six. The student nicks ut> a racket in the Education De^nartnent or the 
Library. J^one tine 6ar*ly in the senester a ^ne- to two^hour seninar over 
racket 19 has been held in the l^rarv, (also announced in "Derth Data"). 
It is helnful if students have read over most of the mcket ahead of this 
senirar in order to be ahl'e to ask anr/* obvious nuestions. 

. The obJo^t of the sen;lnar is to interact with a hunan'bein;? in the 
librar"/'. The frabstance' of the neetin^; is to touch upon a^counle of the 
"strafc^er" tools to be tauffht by the packet, at least the ERIC indexes ana 
the federal Docunent finding aids. - ' - ' 

'"'ith relation to Federal Docunents, I. use a Tod^ay's Fducatinn article 
vVich cirihasizes the usefulness to the teacher of thp federal freebie*^ in 
the^ :las5?roan and I let then see a lot of those docunents. ^lotivation*, 
what* 5? the r>acket r^oinf^ to do for then, the current a*-rareness advantac^es of 
scrae of the tools- Education Index for example and the EPIC Clearninrh6u5;e 
newsletters - are touched uT>on. '/e discuss what .to ex'^ect when thev herin * 
to do -the racket atid ^enpha-size that the?/ nay proceed usinr an education to^it 





Several are here now. "^"or 
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tc^e ccorieted in racket 6«* The?/ are told how to nake the arnointnent .to 
check out, ' Then they nay becriri walkinf^ throuqh it, , ' ' ' 

f 

The pStudent is on her own/* She ^tually cQ ^ld, have done thfe ,1ob with- ^ 
out' attending the seminar because the inforaatiop is ^*iven in the.nacket ^ 
itself, but the seninar arnears to lend a 'head start to those who do atte'nd. 
Ir fioiwr the .work, the.s^udent na" at an^^-tine ask at the' circulation desk 
for nateriaTs siie eannot find, or about instructions which don't seen tc nake 
nuch sense; she na;" work together with others; but she nust\visit the various 
sections of the librar:;' and nanirmlate the references to be able to conrlete 
tf!% mcket and ro.on to the check-out proceaure.^ 

r , ' * ^ . ' . 

^ Pnc^of the CTeat drawbacks of the^racket systen is that ^edition UTXiates 
na-'^cf.ar^ed" pa^e nunber^, sections, etc. We a^tten^^t to handle iShat kind of 
chaa-e by inserts in the racket itself or by pastia-: the correction to the 
cover cf the ne:/ edition, cf the Thesn-arun of IT.IC DescriT^tors cr the Librnr- ^ . 

^onrress Subject I-eadinrG Catalofe^ (our ":3ir ?ed";i. One other rreat drav- 
rack cf the systen arises now: thp assessrcent rart\ Tt is verv tine-ccn3'ip- 
in^, On-the other hand, we are there to serve and teach students , *and those 
potions take tine. This really is i^recisely what we^ do ^^nt to have harden: 
a student discusses a search straterry and a set 'of tools s'^ecific to her di*^- 
cirline-on a one-t'o-cn^msis with a librarian who nakes certain sor.e' understand 
4n/t has taken rlace. I do find though, that I cannot handle nan^" nore than two 
cr thxee check-outs T>er dav and be really c'ertain of what the student has done 
and can a-r-nl'". 



: to n^e certain that sorue connections' have beer 
r: tryin;^ to Vetj to know the student la little 



In the inter'/'iew I want 
nade. T generally rrcceed b;. 

better; nane, rcssible najor, hone town, year at Doane. Then I ^leck to- see 
If the blank^ have been -filled in (really to ST)ot ^n;;- obvious trouble) and 
ask if the racket has driven her any trouble; does she have an:;- auistions lef^ 
about the asslgment; does she have anv coraents about the T^ackey which nij?ht 
nake it clearer^or nore helDful. Go nan:;- tines I tret, "Bo-! 1 sure '-rish I'd 
done this earlier!" As I ask the re^t of the Questions the student is ailoved 
to look in the racket if it heltfe to refresh her nenory. 

\le sro faon the srecific, discussirj; -the literature of her discipline; 
to the ^enWal: How can yoy use the search rrocedure to do a t^arer in - 
biolon::'? ^Tiere did the ragk^t surc:e3t that vou bei^in? '{hy?_'rhat is it 
rood for? How does that assist you in anassin^t a bodv of references on vour 
toric? * 

If it is like mllin/r teeth to iret an answer frcn the student, I ro over 
the thin;:s I sense are still a nystery, indicating what I'n croirv? to want to 
know, and send her back to, do it ai^ain. Generiill:/' T an kinder than that, and 

il/e hints such as, "If vou understand the corfceist of the Thesaurus cf ^IC 
Descrirtors and what it is used ?or, what, th^n is the 'The Thesaurus' for the 

- car li capital og?'^ 3te ttienciakes another "arTOintnenrt to, check out. 

There is no renalty for not finishiwT but sooner or later the skills nust 
be nastered before her card is' »i<?ned, I also have the ortion for the le^s 
verbally oriented of ^roin^ out to the Reference area and sayinr "show ne"l 
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• Fct every discirline vh^re" it is rossitle we teach a learch strategy, 
vAich uses -tfie s^eiectioft of a sui)Ject^ encyclopedia fron k Doint-of-acces.s 
sutject arxarred rri'rvt^ di^r^lay iistion our disciplines and. the reference 
.tools for' each/ Th^^ encyclopedia art'±<;le- rives back^ound and scne estina-y 
ticn of hov. Iar6e the toiic isu The bibliot^raphy is to be foHoved to thj 
N .c'lrd- catalog;. 

^< cat alt)l? , card is a lead to at least four T>ossibXs, rlaces to look for , 
I more bcJit^Hs on th« sa^ toric (through the two trail nunber>f" thjrou^rh the bib- 
lio,WliDhies» via tire /Subject beadinrs)'. Wp 'talk constamly about "bib and 
brovse". Also th^'proceiss of teachiyv^ the 5t>ecific literature tools, leads 
. to use Qf the caijdi-catalof? and the search techniauei in invest i/^atim? the 
tools , the process encrges . * 

V'.'e do not teaph'library sJtllls exclusively thjrour^h the -rackets as you 
*-*hflr/e seeA. ''e use ,^arious nedia and techniques in conjunction with the stuaent^ 
'raided exercise. V.'e dp always attenrt to link the teaching? with a Droblen to 
be solve<|'soon in thp future, honefully vi^hin a veek of the first encounter 
with the toqis. 'If^^^s with thi^ roint-of-acce^s T^hilosOT>hy that the notivation 
to learn occurs and^ ve use it even 4n the Saturday norniw^ j'EL? «5ession55. {fr. 
invitation is sho\^_^here. ) ApTjendi:? VI. 

• 

^To bef^ii^' crettln^ packets written in other disciplines besides education, 
f flrecif icarlly nsvcholcjfr/ and 'econcnics , English, and art) ve inVited^Dr. Jerrv 
- '*oolT)y fron Farlhaxn's Biolory and Pr^ycholoP7/ departnent;s to s^neak at $. final 
faculty neetinr last year. In the afternoon he addressed - the facultv who were ^ 
j^iT.ed up to ""laJce a littlf extra cash doinrr' the, writin;^ durinr that sunrie/.^ ✓ 
^1*11 be har^/' to discuss fundin;? with an^^one who wishes to ask about it.) 
^> was charged with ^rinr^im? with hin sanples of nanv kinds or exercises and 
^ did. I >^ave so^e of those that are left^ here. Many of "ly *acultv are think- 
In^ about cr^tinr exercises and I'll T>robsCbly never . see nost of "^arlhan's , 
exercii^V ar^ainl It was he, with the sutsrort* of his librarian. Ton Kirk, w^^c ^ 
decided the inte/?ration of the exercises into course structure could function 
very nuch as you have seen it here today. He also ennhaslzed verv stron^lv # 
the reed to repeat the procsss at least twice. 

The '^recess of constructinr the rackets stinuiates a^er^^ «?tronn vorkinrr 
relet ionshi-^^tween the faculty and the library staff. The' teachers arrear 
I fron tln<»^|p tine with details of the assi.'^nnent the^r have riven, ^'e discuss 
the rroblens with the nacket as .assifrned. before and fir^r^ out what could b.e 
aone to inprove it. We c^enetally know whei) the assi^rnent' is due, and paii fi^nire 
the tines our traffic will be n*e3?test. 

"hen the ^erci^e^ %re constructed bv the'faculty in the Librar^', (so far, 

only aurinr: the 'gunner) we can work closelv with then and hav^ the trerlendous " 

advantar'e of undatin;^ a collection- to t?:eir ' srsecif icat ions with direct relation- 

?hir to the assirnnents . They state what it is thjit the^r intend to teach and 

together we ipok at the collection, brini? it up to date and* sonetines add new 

•reference's dr- withdraw old. 

♦ «» • • 

The con«;ultant worked verv well with the facultv.' And t^.e ^act that he is 
a faculty n«nber and notx'a ^librarian was e::cellent. His" nost .<rert^n€^nt nrticle 
,is thir^: ^(mnber 13 on^the bib) and he brourht alon/r a net pf >rf^ovn ct/e'frtive^ 
tfhi^^'hav^ heen teelrful.^ ^^^^J^- cf what Earlhan has contributes^ is f^iven, in thi- 
:r/luzifi of "workinr nod els". ■ , , ^ ' 



ERLC 



30 



^otl^s with the systen include the need for scneone to oversee evenne'^t^^ 
to track what an^/ one nart.icular Do'Sfte Student is t^oinn to exrerience as aT total 
' balance durin;: -the ^ vears, the need for Urdatin^cand the Assessnent Tiny Ir/clved , 
alreadv bent'ioned . ' ' 

' To sun un n" feeliw: about the rrocess, I would like to relate an incident 
vhich cane ur the day Dr. 'foolrv wns here. A local hi'rti school librarian vas 
. arolor^izim^ for -the calibres of student she felt she was layin;^ on the rost- • ^ 
<?eccndarv institutions thev attended, and she rilaced rvirt of the rrcblen on the 
sht^lders of the teachers at the hich school. "Th,ey .^ust have no feel for the 
rirortance of these" skills." 

rerl:' 'was that I believe the^'special enrhasis we've rlac^d on ^acket 1^ 
and the. trorourh rrortran in that area hcrefully ^vlll be circular. It if= our v-a-* 
cf svinr we hore to send her teachers who will reccT.ize the rover c^" in^or^iticr 
r.e'irc:: techrinue'^ in the librar:'' and the reed for; the curricula", int^ratirn cf 
tre«=e 3kill7 tc access this in^'omation. ' ^ ' 

"ovever Alle /-nfarr ist 
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ADVANTACES 



T e c t nt e 



Introduces the sti.defTfc'' Co the 
Ccncral layout of the library. 
Tndltatos loca t ion^ \-,nd ,r .nn^c (A. 
1 il»r,iry. services nvatSNble" 



r • 



I.uHvidir.Tl InstVuct ion 
..f th.- ft-rciicc Drsk 

/ 



Live •presentation in a ' c L-^ rooa 
•setting In a format wlnVh is • 
r.-.mil!ar to il,c stud^.^ts. Allow; 
you to teach rc la t i-ve ly\l a r r e 
"u.nbers of students at t\c ^ ,r,.e 
time.' \ 



Croup size is generally small 
permitting a good t?<.al of "inter- 
action between Instructor and 
students. Instract^n''is relevant 
and student? are motivatod to 
learn Students se^^ actu;,lly 
use the library mat^pi. 

Instruction Is given at T^Mme ~ 
of' need when the student is 
motivated to learn. Student is 
•-■ctively involved in the lf.,niMg 
process 



, niCAI)'.',' vj/ r i'S 

I-'^a of foctivL- ' I 1 (.d ) )! 

insi f net iorv. For vai m-.js i ( - 

(f.;:. r.i/.Q uf (r,( tcm- i,f(.^7|>> 

t in,L- wIk n r lo;. t I on r .i r ( n f , 
gi'/cn). vrry 4i( tic of wlnt )• 
safd on tlie tour 1 1, i c .ci,!,,-! <• 

- v.. ■_ ... 

Stiulents confined to a vr-ry 
I'H^.^ JVC role, frif ri .k ( Ion 

is Jiinited. S];ucd of delivery 
cnnpot^be c oru rol 1 Jby the 
Icaroor. Soiirccs dc -^r. r iled urt 
no^t c^^'i r.i 1 ly -.e< n or u.cd/ 

Involves an cxLeriLive ^imount 
of ^^aff prcp;jr»4jon tii[>r». 



^<inj^.5iludeuLn .,re r f ] uc t .tii l ro 
approach the Kefercnce Dock ^nr 
as'k fcr help. n^Lre ' /ire sif.-ply 
loo ij.my nludcnls .M.d not ilM.^^^ 
reft-r((ice 1 ibrnrj\inr. for fhis 
appiooch to work by ilr,elf. 



i .if . J 



Jl'^oll t S 



..b: ury / - : -rr en t s/ 
'i .ic t ic il Exer^c iscs 



Relatively inexpensive to prcduce 
and can be made available to 
large numbers of students. C5n 
be developed during slack periods 
and mide available for use as 



.illd 



^ « <jui red . 



/V 



i 1 t .f t ion 



i I f -tnsl rue t^ional 
. 1 U t i A 1 
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Encourages the s tudent ' to" 1 r arn 
by doing. Provides hands-on 
f^xporicnce in working with the 
actual library materiaU. 



Meets multi-media expectations 
of the students. Useful for 
orienting large numbers of 
-stvidrnt!;. Adaplabld lo dj/f( 
••ft I ihgs. ' 



r4«n t 



Stu(?cnts are Ir-is pr'fnt i^t^nu\^ 
than t})cy once were. Coj.c.ti.r.s 
difficult to ii:t stud'cfits to : 
print >aioria1i; r <. ^j-cftjl -n.! t 
ad Ou-,-^. 

St'j.'i.nts of-L^fiirot '.c the 
p;jrpose, of the e/^Tci-.c. r>f . n 
only as ii relevant' hj:.y woi k ■ 
to he fi.nir,hc'd ar> qm^kly an 
possible'nnd then f or j^r^t { ^n . 



' Take considerable t imeV mouoy ^ ** 
and experti'se to prepare. lUcjui; 
frequer^t and r.ofn(' ^ j rrscr. Vf ry 
co.st ly bpdat ing. 



Allows the learner to^pTTocTelF" 

at his/her own rate. Can be rade 
avail)&ble to any user at fhe time 
^nd point of need anytime the 
Hbrary 1$ open. Reduces staff 
ti.ne required /or instruction. 



Take a lon^ tirr.e to prip.ne • 
initially. I^cks the pcri^unal 
touch. ' 



\ :3r. 



/ 



32 



The Doane Plan Indicates: "The proliferation of knovled/^e in today ' s- vorld 
naakea the acquisition of self-educating skills aa Inportant as tKe teuchinr> 
existing knowledse. ^ Each student is therefore excected to develop competence in 



the use of the library, a liberal art 
tion throughout life^'. ' 



that contribu-tes to ojie's continuin/^ educa- 



The Library staff is interested in assistin/^* those students vho may need heir 
with library, skills. Therefore, your results vUl be transnltted to the' Library 
.staff vho then vili be in a better posititfn to Kelp you. 



Directions: -Thj^ is a 
reproduction of an actual 
cord ^rccn the card cajtalog. 
Use this card to answer t)ie 
questions belov. 



P 

92 
. US 
E4 



All^nt Dent 1^41- 



r 



/ 



The E I ec t r i c an tholo * orobe*? Into 
mass fieditt 5 popul a.r cultir© / diltef 
bV'Don Allen. D^vtont Ohio T 

Pf Iftum Pub. , [ 197«; ]. 
ixt : ill . : 23 cm. 

. Inclu'les index. 



1. Mass marlift-v-Uni t ed States-- 
A4clressBSt •ssavst Ifictares. 2. CTh I t-^ c 
States — Popular cultiire--Adrrtreflao3f 
essays, leSturee. I. Allent Doti,.lQ4r- 



.MbCrD 23 JVL 



7=^- S27 1 r7 c 



1, 
3. 



A t M , 



or "T*' 7 



Would this cord be filed under 

liov many po^es are in the^ book?_ 

Can this aamt cord be fouod in the catalog under the folloving headings? 

a. The Electric anthology. yei no 

b. Probes into mass media & popular culture. yes no 

c. Mass nedia-^Onited States—Addresses, essays, lectures. Jes no 

d. Pflaua Publi8hex'5. yes no ' 

In what part of the card catalog vill you find more cards for books on thin 
tonic? 



H. Directions: Use this exccfpt fj^orf the 
Readers' Guide to aj^svier the oueatlons 
below. 



POWER rtSQurect 

^^pn^^crt#4«' opilmltHc logk Set pic-ll II 11 

, AUtnAfi Scitnct Mi 73) P :i 
UftfrteilnK tht fuiuro --C^ J HlUU ScJtnct 
IIS 1:5 Mr 4 77 

Cttcificftr luppir » 
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5. './here v,uld -you loojj^ find "the full titlc'or the r^rlodi^.l 

.nr^tcle, AnerRv Crisis: nT^tlnictle Lonk"' .- 

6. Uhut. Is the date of the na/^(izine? " : 

7. On what mre, la the article? ' 

8. In what volune i<! 



it? 



, 1 

0. Hinder -what subject headlr^ in' the Header.' n.,ide win vnl. f..p,i sin-^ 
i^T tides?" - 



, , The Doane Plan Indicates: "The' nrolM f-r-«c < ^- u 

the^lij,rary. a Uberal tjjat contributes to one'-s continui., cUucation thr.u.no.t 

■f; then vlU be in a better n^Juon to ielViou '""'^'''^'^ ^o.fhe Librarv .uff who ^ 



^ Hirectionis: This is ft • 
renroductlon of an 'Hctual 
ciirU frm the card catalog, 
^^'^e this catalof^ card to 

' answer the nuestiona bclov.' 



QA 

135. S 
.cr5957 
1 979 



"ow chlldr0ii learn mathematics 
Copeland, Richard W. 



I. 'Mathematics— -Stud)? and teachl 
Elementary) i. Title teachi 



nil 



^bCrO 18 JUL 80 



3609238 



1 . 



'•ii"r 



WoulU this card be filed under "M" "c" 

How many nn^es are in the booJcT ' * * ' 

t-'«n thi.t suxie c(u-d be founrf ^ 

«. Macnrillan v„ n ^* 
w » - ' ' no 

b. '^athenatics--.stujrand tfeTchinit fEi«,. . s 



^he follovln/^ hcndlnrr.? 



no 



no 



h^iov. '^"■^^•'^ the questions. 



A.r,^bl,^.h„j.,., T. Kr.ll.r. ,| e„ ■ ' 




U«der vhat^ /abject he'adjl;u? in the n'e^ 

* articles? — * 

t', -^'hr-re would YOU look to find- the fulT 
. ; the article. '•Back-aav.er ex'erclTI?' 
T. .hat is the date of the nagatlne? 
- On what ra,^e is the article? 

In vhnt^volumc \% It? • , 



^''^i^e viU you 'find .similar 



title of the Periodical which hnr. 

*~ ~ T 



Or 





• 


Student Name - . ' . ' ^ 




, ine J-iDX3ry US6 rTe^xes* wnicn.you coinpie-uea aui-ing rresninari wricnxouiori 
We^ indicates that we may be able to help in sone ways to make the transition 
to college library use easiet for you# Please go to the Library any day or 
'evening during the first three weeJcs of Septenibir and complete the fplla/zing^ 




U$c tXi© oUQ XO^y iSVio X uCa wnx iiwvjuxc o u uuc ucixv> uo v»a x uyj * 




Read the printed point-of-access teaching module at the l,6w • ^ 
Index and Abstracts shelves* 




^ePick up a printed "Search Strategy" and map of the Doane College 
Library. . - * • . 




Correct4y complete the section of the pre-test indicated here: 

How to read a catalog card • 

How to use the Readers Guide to Periodical Literature 

' (Check with a librarian to s^^e if your answers are right)*. 




Your prof essors^t Doane will be requiring use of the Library and this . - - 
extra assistance should be helpful in overcoming your initial unfamiliarity 
with the new collections and arrangements. ^ • 


• 


Remember X The most important thing tcr learn about the Doane College 
' Li^rarv is to ASK FCR HELP if you need it! . - , 

» 




\. 

V 

X 

\ • . ■ 

• 

• 

• 




<* * 

« • * 

■ . ' 




t 

'*'■) 
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*- COU.RSE; INTEGRATED iNS-TRUCTIOfJ OBJECTIVES" • 
/|udIcnccS^ Students ;In courses'wW ch have a library related assignment. 



Level I 



4 \ - 

^ -Level II ^ 



Terminal Objectives . ' ^ 

S^denc wM 1 be iib Iji to:. ' 

a. Use the c.i^catalog fi^ocat^ spccjfic bocks by outhor, title, 
and subject. / . * 

b. Use the LC subjcc t -hcod I ngs list {o locate a1t<jrnntlve sub'Jcct . 
headings for s'peclflc topics. 

c. Local^o a specific byk on ^he shelf. 

d. Use the.approprtate periodical Index to locate specif Ic, Information 

(n acrlpdlgals. . - / 

.* 

e'..-Usc the Serials PrIntrOut to find out whether- Parks I de owns a ^ 
- parltlcul*ar periodical/ *. ' , , 

f.- .Locatc'the perlodlcals' back flics In the Library. 
^■Q^® ^'^ '"'^'^^ ^° ^P^f"''*^ ".^wspjpcr'af tides'. * . • ^ 

h. -Us^^^^^^ccTnjl tzed dictionary or tfnc7cJopcdla to locate background 
m.itcrlal on a specific topic. 



Tirol nal^ Object Ives , . ,u . . 

Student will [fe ablc to: ' ' *• ' ' 

a. . Develop a search strategy, based on his Informational needs. 

b. Identify and use specialized reference tools to flnd^nformitfon 

* . . .* 

for hi 1 specif Ic 'need.* . - " . , ' 

- 4:' 



O ^rom fhQ University of Wisconcin-i^' - ^ 

ERIC ' Parkside Library ''s 1976 . ^ - 

— Veport ^. * ^ ' ^ , - 



\ 
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TOt :£^ane Students • * * - ' 

FRCM: Peg^Smitlr, Librarian 
v/REi Term pape'r/^esearch paper HELP ''^^^^^-^ 

Wednesday evening, April 25, from 7 pro to 9 pm, will be two hours in which you may get 
extra spep^ial help on tj^ground searching- for your term papers, or^research papers. 
^ (You may always ^sk fortHis kind of help at the library. In fact, you should, because 
that is wfiy we are here.) • 

This" special* F5LP session will be keyed to your needs for information that will allow 
completion of quildty research pepers. BLTT you must submit your topic at least five 
days in advance in order to allow library^ staff to decide what^aids to teach 'in ord-er 
rto solve your particular problem. \ ^ - ^ 

Fill out the coupon below and return to Pe^ "Smith at th^ library on or before Saturday, 
April 21, and then BE CERTAIlj^ TO ATTEND! You will'receive an individualized search 
strategy for your problem. • v ^ * ^ 



' Name 



• DATE PAPE8 IS DUE 



Doane Class of_ 
Your Major(s)_ 



TOPIC: (explain as fully as possible and include all the specifics required by your 

professor) . . 



(Return to the Doane College Library by April 21, 1979) 



■ ^ 




f o 
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/'Project loex ^ 

• ° Suggests: , ♦ 

TO SET UP A PRCXJRAM. . . 

I. Study your en/Tronment: / 

a. Study 'yK>ur academic ctivironment (courses, requlrcfm^ts , ^prograas) 

b. lUke.a profile of your students 

c» Make an assessment of your library (materials, peribnnel) 

d^ Dircuss tentative ideas. with, adjtlnis^rators (library, ancf; others) 

e. Dis^cuss tentative ideas with Jacui.ty ' 

f. Assess interest of all' these'' ^oups regarding a. library. Instruction 

program , - ^ - , , - * 

g. Decide whl<h type of program would be ^s^ practieal and effective" 

in your situation 

h. Discuss your ideas and proposed program with entiVe staff and all' 
* . adoiaistrators >^fore final it ing the plans. 

' •* ■ ^ , f * 

II -Plan the Library Instruct Jon Rrograo 

' . - , ^ > ^ i *■' ' ^ 

a. Write objectives, for /the pJAned prograj^^utlllzing faculty itaff, 

and adminlstratj^^nput; / 

b. State ypuE e^onnel nce|j| in %pedif Ic terms and provide clear 

responsWilitles ' ,^ ^ / \^ 
' c* Ll^X ppsslble;4n^truf tlona^.mateplals to be prepared 

d. Cocjp^^se a ten^tiva budg« • . 

e. Plan for some ty^ of eV^l^iation of thd program 

^ ' , ,f . : : ^ > . - > ' 

Tnp IMPLOliNT A PROCOAJd'. t . ^ , ' » ' 

I. Publicize the pro^oja^to . ^ " ^ . . . 



k. the library sxHt^ , 

h\ thd faculty 

c. the S'^udents' 

d. all admlnlstr 



IV. \ . 



Prepare, instructional materials to support your library instruction 

a. printed guides, orient! tion handouts, wtwtttsheets, bibliographies, 
, . • ^evaluations - J' . 

b. Ilt^i^i^ "^•'"i*^* if .needed: transparencies, posters, slides, tapes, 

films, vldab^apes 

Test yoyr program on a Mmttcd portloh of your population to raajcc 
ramifications \ • 

liopl^to^t your prcftr^n fully 

♦ 

a« Inyolve aft laany members of your staff as possibl^e 
^ Xeej> detailed statistics - ' . 

c. Do some eyaluatlon each year' 
.d,. Write yearly'objcctives 

e. Continue to publicise the program 



36 



- v; 



Videotape as an Aid to 



Bibliographic Instruction 
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The Reference Department' <?f tiiie' UIIO Library had developed a very 
effective library instruction prog^ao for the begin^aing undergraduate. 
Hii§ program was described in a Resources in . Education paper written 
by 'Clark Haaimaix and entitled •'A Ubrary instruction' ^Pj^^gram for - 
Beginning Undergra4uate8^' ED l88 633, November , 1980, It was decided 
to\fu^her improve this progrw^' through t^e use of videotape. 

7bi& library instruction program is used specifically ,vlth 
.stuSffnt 8 'enrolled in the University Division. The University Division, 
eitabliahed.'in tbe 1962-63 "acadenllc year, provides a setting in vhic^ 
the student who 'has n^t yet made a def-inite choice as to a major is 
frjee to take an* exploratory proferao •<>'' studies. A staff of fun>tl»e 
^counaelprs i"« available to assist the student in finding suitable . 
"persbnal, educational, and career goals. Establishing go«d study 
habit*' Md findi^ a sense of purpose and direction are goals, and if ■ 
attained will increase the student 'a chances of su&eess in a college 
prograo'. A- one-credit hour Aoadeaitf • Career DevelpiJnent course is 
re<iuired of 'all fre^en in the tSnlversity Di^iiqion. TWs course stre^pes , 
rtudy skiils^evelopnent, career exploration, efficient library usage, . 
and offers a student weekly contact and interaction with a University 
Dirisiou counselor. As part , of the efficient library usa^e, two w^eks out 
of eirh semester have been set aside for library Instruction.- In these two 
. weeks there are four class nveetin^s in the. library. The first session each 
week, /the class is presented libtery instruction by the Reference Departawsnt 
The second session of eacH. week is set aside for th« students to codiplete 
a^ workbook designed to follow and reinforce the lecture. A, copy, of this ,^ 
■ workbook was included in Mr. Hailaan's RIE paper. The two -library 
instruction classes are to'help the student achieve independence and 
c<«p«tence in understanding how to use certain library resources and to , 
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help the student a.develop a poaitlv^^ttlSb^de towards the library. 
'The ^Irst of the tvo. liferai^ instruction classes deals vlt;^ depai'tisientfe 
i^lTin the library, policies and. seWfces of Xhe library, use of the 

,card'fSftt41^, Library of Congress Subject Headings, Indexes, periodicals" 
and, how to locate them in the library. The second class Instructs the 
students In the usfe of newspaper Indexes, abstracting services, the ^ ..Z:^^-*-^ ' 
Monthly Catalog of U.S. Gqv^?mmi»t Publications, and tiow to locate 
newspap^jr^ lafei"^ documents in the library. This second session of Aceuiemlc 

"taxeer Development was chosen to videotape first, since it dealt with more' 
specific resources egad yet was shorter in time length. 

The Academic Career Develojanent library' lectures have been given by 
professional librarians in the Reference Department, and in the last tw<57 * 
or three years, help from the non-prof es^lonaJ. Ref^ence Technologists was 

'soxight. For the past few years, these lectures had been given with the*use ^ 
of slides to complement an oral lecture. This slide/lecture metlie*-<J? ^ ^ 

pre8«itatlon had proved successful, but a more efficient, exact, and less 
time-consuming method was desirable. As the, .University Increased its 
enrollment, so did the Academic Career Development classes Increase in 
number 'and site. In the Spring of I98O library instruction* was presented 
to 10 ACD classes and rea£:hed approximately I8I students. In the Fall of 
1980 there were I6 ACD classes and the » Reference Department Instruct iOT* ^ 
reached 327 students. In the Spring of I98I there were 11 classes with a 
total ^ollment of 205 students. Traditionally, FaU semester classes are 
larger than Spring semester. At the same time the ACD clasiJes were increasing, 
tlxe Reference Department faculty was decreasing due to to budgetary constraints 
and vacancies. Thus it was becoming lrici%eMingly important to f Imf a more 
efficient way to provide library instruct loni 



.There have been increasing dfeiM^ids on t^e Reference staff to present 
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library instruction lectures. In 1979-80, we gave 210 lectures to 
approxinately 3500 students/ In the interest of maintaining ou^ p.ersonal 
contact and carefully tailored lecture systen, ve wanted to find ways 
to minimize constant repetition of frequently delivered general lectures. 
Ccanputerlzed database searches and faculty status (fiind expectations) 
€U*rlved simultaneously in the siiiflmer of 1979 and "have increasingly 

encroached on the time available to Reference staff members.* Our Reference 

i 

Desk is open 77 hours > week, and have at least one professional on 

the desk each of these hours. Our; staff consists of 6 professionals and 

i - 
2 paraprofessional FTE. : 

Our feeling was that ve could select a few frequently repeated 

lectures^ and put thea on videotape so that ve could free more time to . • 

ft 

follow up vith the students more effectively. We tried to make a very 
high quidlty tape to eliminate the variation among the different "^ectiares 

' • V 

and among various pretentatipna by the same lecturer. 



We had the advantage of •hav: 
the library a<^ni strati on. The 



ng both moral and financial support frooi 
director funded our first tape - vhen the 



bill ca^ in for $800 he^ author la^d payment for a tape that was sixteen 
minutes long. After seeing the results and evaluation of the first tape. 



the director authorized fundlhg for taping the second lecture as veil. 

Anctbv great advantage was having access to good facilities- and 
expertise. Our llbrar/ owns a £• projection TV as veil as videotape 
recorders and monitors. The University runs a TV station and has 
ei^ellent staff and equipment. 

Once the decision had been made to produce the, tape there were 
several other decisions to be made. The first of these was whether to 

tape on-site in the library with portable equipment or tape the lecture 

♦ 

irf'tjie TV studio^ bringing the itess to b© discussed along vith us. 



We chose to tape in the library for several reasons: ^ kllbvB 

j 

Students who are typically not f;uiiliar v^ith the buildinjg to see ' 
the "spatial relationships anong the dlfterent departments and resoiirces; 
they are able to see hov one moves fro9 the L«C« Subject * Headings 
volumes to the' subject portion of the card catalog, for example* ^hey 
can^see what each tool looks^ike and where it is located in the building. 



A draw-back we saw in ch<5oBi7ig thl^ course is that we wound up • 

! 

with a presentation that is quite libraiiy-specif ic. That is, since we 

It 

refer to "index Table 5 • . ."or "Abstiiact Raijge E . . the tape is 
not readily adaptable to other librcLriejf;. In this form our tiape is 
very apprbpriat^^Tor use with other introductory cl&sses beyond University 
Division, since the library resources we introdyiced are very widely used 

in virtually all subject areas of academic study. The tape, at l6 

^ I. 

minutes, is short enough that we qui jjitroduce it, show it> and follow 
it ^p' either with reinforcement (^z the*" concepts covered -or witl^ follow-up 
into more subject-specific tools rellted to the needs of a particular 
class. • 

Ve were fortunate in having aa our departmental coordinator for 
the University Divliion program a strong, self -disciplined petson who * 
worked hard to brwg the li^oject to completion." What we hadn't realised 

r \ { 

before was that she was a "natural talent" o^-screen. we h^d considered 
using different librarians in various segments of the tape, but decided 
to go With our rtrenj^h when we discovered a «tar in oiir midat. 

Oti^ caapus tel^isi^on station, KTNE, obviously 'played an important 
part in our decision to make the videotape. They gave us advice at each 
stage of productioQ and Carried out air the technical work. Once the 
decision had been made to shoot the videotape, our-^irst task was to. 
prepare a script* ^e recorded an actual lecture on audiocassette. 
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transcribed It and had this draft typed, then read through It In front 

/ 

of several reference department colleagues.^. Many smaJJ. refinements 
were made in this process, so ve feel ve 8tl*engthened and improved the 
lecture ve arrived at by consensus. 

Our next step was to "bloclc out" the Ifecture vith the TV station 
producer/director in the library to plan thc-sHootlng. A few days la^r 
the producer/director was back with a cameraperson, camera, and recording 
equipment, and ve spent tvo and a half ho\irs taping. 



The most critical' and most time-consuming portion vas the editing 
process. The tvo authors spent 1^5 hovjrs vith our director giving her 
an even better feel for vhat ve wanted 1|o shov, then left her to edit 
for several more hours. The next day ve vent back to viev the "finished 
product" on 1" taB«^. At /this stage we mid^ a few very minor suggestions 
which were incorporated into this zaaater tape 'v^d final copy was 
dubbed opto ^/i;" videocassettes. We keep the original first copy in 
our arfehlves. Our second copy is kepi in the Reference'^Depaistifent and 
is used when, .we* give lectures. A third copy is kept^ la" tllfi* Library Media 
.Center and is available for any patron to view at any time the building 
is open. ' - / 

To evaluate the effectiveness of the videotape ^ conpared to the 
slide/lecture method of presentation, a qxiestionnaire vat provided to 
students vlcving the videotape. Out of the 11 classes in Spring of 1981 
that received instruction, 7 of these were shown the videotape and' the 
remaining U received the usual slide/lecture presentation., Meabers of 

the Referi^nce Department responstble__for^ presenting the ^lectil^tea were 

* ' ^ ' * * ' * - 

uaanladu^J.y in support of the videotape, as were the ACD professor^;'.- . • 

All felt that the videotape presented ,the subject matter in a logical,'. 

ea«y to iMJderstand manner. All felt that l;t vas a vast Ittiptro-irjajent over 



the slide/lecture presentation because of the professional time it 
would, save and because of tbe unifofmity and clarity if presentation. ^ 

... >r 

The workbook^ which werfe -compieted by. all ACD- Students, %hose viewing 

the videotape and those receiving the slide/lecture, were graded by 

members of the Reference Department. Comparison of grades between'' 

those viewing, the videotape' and those receiving the slide/lectui-e . 

showed no apparent differences. So it would seem that bott methods 

of presentation ve^e- equally effective in teaching the students ho^ 

tc use certain library resources. ' ' ' . 

The questionnaire which was returned by 28 students cofapared th^; 
slide/lecture given in the 1st library presentation to tt5p videotape 
viewed in the. 2nd secsion. Through this qy^ilonnAir^e ,the ^tudi&t? 
could give their opinion on which, type of presentation they preferred^^ • ^ 
althougjj^.the actual library resources covered in the two presentations 
were different. Of the 8 'questions, the first 5 could be answered 
slide/lectxire, vi'deptape, -or no difference. It was felt -that * even If 
the majority of students ruled that there 4^'no difference in presentations!;- 
the. Reference Department would ^tiU "win* • !Itat is, the Department, ' '^^^ 
could proyide library instruction with more ea^e and fleaclbCfl^y using . 
^ the videotape. The questrions were answered as folioys: - 



^6 



VNIVERSITT DIVISION 
UBRAHY OBIiMTATION 



1. 'tf&icli pr^BtjOtixion was oc>re.:tiifprmatlv«? 



InstrucJtor^ 
slide/' 



vjd^tape 
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no 

difference 



2. - Which seemed- ta. present the information -more clearly? 

3. ' Which presentation was mt^ Int^res-^ing^to you? 



k. Vhi^h of the presentatle&a. vas more useful in helpici^ 
your uee 4He library?^ ! ^' ' * ^ 



5*. Which held you attention better? 



.(1 - nonelt 



3 




23 




2 


'S , 

t 






2,. 




20, 




6 


• 




„ -iam. 






17 




7 








e 








IS 
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6. Were there technical probleas that distracted frcm 
the* present^ticyi? » 

slid«/lecture * y^ps - j- g^j no - 



\ ""v Tldeotftp* 



no - 



22 



28 



Bi^d'V^ ^^!i«3cstafa^ the subject matte^^^ 



* ^lid#/I^ture yes - I 27 { oo 




4 



Tideotap<a» 



yes 



no- - 



\J3« * fl<nr^wtaia yoti^ef«v to*pbt%t6- this infd|aa1^i6n a^bout the library? 
(Ihapb^ in order .of .prefeterices^^vlth nqitbaV 1 being youf first 



silde/lecture 
▼^deo^pe 



asklQ^ v^ur teather 



ask. your I^brar^an - - 

-rea^og a library instruction hsAdbook V***, 
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2 




2 • 


IT.. 


-. 2 - ■ 






1 ■ 


T 




5' 




2 


\ 





.(2 had- 140 3rd chdice) 
(1 had'ob 2zid cboice) 
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^^^As you can tell, our evaluations w«re largely -subjective and 
Icpressionlstlc, but our results were very positive and encourigii^' 
To* make our evaluation even mg^re difficult, there was a snovstprm ' 
on one ^f the class presentation days. And adthough this made it 
difficult to count Just how many students x;ecelved the slide/lecture 
or viewed the videotape, we were grateful for having the videotape. 
Many of the students who could not make class re^><lrned to the 

library and individually viewed the videotape and were then able to 
complete their wrkbook. We are now in the process of videotaping 
the first ACD library presentation so that, this Fall the Reference 
Department will be ready to present library instruction to edl ACD 
classes and kijow that All will 'be presentation^ well done and ^ 
consistent. 6 



•COLLECTIvfe BARGAINING IN MIDWEST LIBPAftlES BY 4« 
BOB CARMACK AND JOHN OlSGAARD 

Collfective'bargaining has drawn the attention of academic ^ * 
^librarians for some time' now. Many of -the collective bargaining 
activities occurii^ in institutions af higher education havfe been 
reported in the literature as have articles dealing with tbe theo- 
retical aspects of collective bargaining. There has been, howevet, - 
no statistically viable study of collective bargaining ^ for ^college 
and university librarians, on an individual basi^, on a nationwirde 
scale. 

During the -months of F^ebruary an* March, 1981, a stratified 

^ ^ • ' >^ - 

random sample of personal 'memb^ers of t^ Association of College 

and Research Libraries was conducted. Stratified by regions of the 

United States^ the survey vJas metiled to 700 members of the Associa- 

tion of College and Research Libraries, to which 60^^ responded. 

A model of five regions was established with the composition or 

statles within each region 'being drawn from previous research. In 

addition, in March,. 1981, a^surveV of academic librarians in the 

state-supported system of higher education %n South Dakota was 

conducted, usihg the same survey instrument!' . Librarians under con- 

trol of the Regents of Higher Education in ^outh Dakota are in^Hided 

in a collective bargaining agreement now in its second year of 

force between- faculty of the system, a unit of the National Educatifon 

Asspciation, and the '^Board of Regents. The authors of this paper 

wanted^to measure their attitude 'tovard collective bargaining as a 

result of .this experience. Thirty-six questionnaires^ were sept to 

academic librarians in South ^Dakota, of which 23- were teturned. 

The purpose of this paper'^ then, is to exttapolate datii from the 

nationwide survey as it relat^ to the Midwest region, i.e. the states 

of Illinois, Indiana, Iowa, Kansas, Michigan,' Minnesota, Missouri, . 
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'Netraska^^ North Dakota^ JOhi'b, South^^D^ota, and Wisconsin, and 
discuss ^d compare^ that data with that 'of South Dakota. We hoped 
to Ineasure th'e level of collective bargaining activity occuring in • 
the r^ijbn,/ the 3ttitude of liT^rarians involved in tolleotive bargaining 
toward urfionism, and to measurfe the effects of cfffferent variables v. 
cy-the respondents^ ^'Againr a comparative approach to the- findings 
^ of tile South Dakota suirvgy* wi'kl' be' presented.* The su'rVey instrument 

• „ . us^ was one based on the questionnaire developed byJe^n R. 

.^nnell^ hpr article, '^^he Current Status, of Academic LibratiansV^ || 
Involvement in* Collective Bargaining: A Survey," which app^red in ""X^"' 
Colled^^y Bargaining in Higher Education , edited by Millicent Abell ^ 
' .and published'by ^the ^Amqric^-n' Library Associatipi)^ 1976. The survey .-^ 

lU .can be found on pp. 89-90. of that publication; Permission of the - 
^ • aut^ior was granted to -use tind modify ,-the form* for our puj-eosas. ^ x 

* V ' O ^ ' 6 ' > 

' . " ^ » , 

In qompi^lfng tfie* Bat4 -Jwe' asked cert^iin demogxaohic questions 
,* which we hoped would also shed sotfie light On^ ttie academic libVctry ^ 
• -profession as' a whole. Some interesting, s'tatistics about midwest 
academic- librarians emerged.. In the fnidwe^st, 52% of academic ; 

librarians ar*e female and 4 8% ar^'^male, which ^contras tit with our^* 

• . • ^' ' ' ^ ^ 

- 'finding^ that the national make-up of the academic librarians ' -world 

^fc 6<5% women and .40% men. Female academic librariai^ in the midwest 

>i^have, on the average, be^n in the profession 1^7 years, have held 

1.6 positions, and have* been at their present position 10.7 years. \ 

Their male cjSi^nterparts , on the average, have been in, the profession 

lte4 years, ha'/(&^|$ia!3 .& ^positions , and have been in their present 

position lO^^ears. 8^4 of midwest academic librarians, hav^e either: 

faculty rank or faculty statu^, wit^ faculty r^hk^being defined as 
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faculty privileges* without tenure, while status includes 
.eligibility for ten'iH^. 66% hold faculty status, while r7% have 
only rank. ^ 45% hold^ at least one'degree hey^d the Masters' iri* 
Library Science. Of this breakdown, 43% of t^e women' and 57% of 
the men hold additional degrees. In terms^ of ^supervision^ men in 
the midwest tend tjo supervise moi:e professional librarians than do 
women. 52% of academic librarians in .the midwest supervise othft^ 
professiori^ librarians. Of this number, 42% of women academic' 
librariaiYS supervise othe> professional librarians, while ^4% of 
the' men supervise other professional librarians. On the average, 
women academic librarians in the midwesT^upervise 3.1 professionals, 
while^their male counterparts supervise 3 professionals. This 
compares to a n^^onal mean of 4.8 prafessionals supervised by females 
dnd 10. 1 professionals supervised by males. 
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By contrast,' in South Dakota 39% of academic librarians- in the 
state-supported sifstem of higher feduc#^ion are women, and 61% are 
'men. Female academic librarians in South Dakota have, on the average, 
been in the profession 15.4 yearfe, have held 2.6 positions', and 
Been in their present positions 8.7 years. 6y contrast, male' 
academic librarians in South Dakota have, on the average, been in 
the profession 14.4 years, held 3.6 positions ^ and been at their ^ 
present position 8.4 years. 39% of South Dako'ta's academic 
librarian^'^have an additional degree beyond the blasters' in Library 
Science, and all professional librarians in the state-supported system 
of higher education in South Dakota have faculty st-Aus . "On the - 

average, women academic librarians in South Dakota supervise two 

/ 

■professional librarians, while men superyj^ 4.4 professional 
librarians r , ., ■ 



So much for detnography^ — How about collective bargaining 

The data indicates .that -some 22%' of all college and univer- 
sity librarians in the midwest are involved collective 
bargaining activities which is close to the national norm, of 
a^ost 25%. The data •also revealed that, of those under, some form* 
of^collective bargaining 94.4% were under -the same contract as. were 
other faculty members on their campus. 5.6% wete represented by 
"a locally'^eve loped bargaining unit. 

It ^ould be appropriate at this point in the paper to share 
with you-' the attitudinal questions which Were^posed to partici- 
pants in the survey (TABLE I). As you will note, these relate very 
directly to^ercrotions important to librarians in their involvement* 
and interactioii/with their primary users and adrrtinistrators . 
" It is an established fact that individuals become members of 
collective bargaining ^groups to further personal needs, and data 
from our survey tjnds to confirm this point. It was not unexpected 
that responses. to questions which scored highest in the category 
• "change for .the in the midwest related closely to personal 

gain (TABLE II). These are Tin descending order: • 

^ Q. J.6: Salaries . * * ' 

Q. 21: Due Process ^ 

Q. 3: Relationship with faculty* 

* Q. 18; Fringe benefits • 

Nationally, the. same four were highest, but in different order 

^(21,. 16, 18, 3)'. I should note that it is not .the' intent of this 

paper, nor was it the intent *of our' survey, to determine causal 

^lationships . We'll le'ave that discussion for either the coffee 

break or for other researchers. 
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SoutA Dakota departed from the midwest "norm" in some 

respects. The three . highest responses in the category "change for 

the ^better" in South^ Dakota were, again in descending ordef: 
♦ 

* ^ 21; • Due prdcess 



Qj 20 ^. Promotions 
As the interest in collective bargaining on South Dakota's 



campuses has been^ and is, much more pronounced on the college levels 
,we were somewhat interested to see how the responses at the two 
— levels would compart t(3^ midwest "norms." At t;he college level in 
South Dakota, fhe highest percentages for -"change for the bet,ter" 



occured ih: 



Tie" fQ- 21 
\Q. 22 



Due process ^ (50%) 4; 
Work schedules (50%) 
Length of workday. (40%) 



"Q. 23; 

At the ^Uni vers ity level in South Dakota, "top responses for "change 
for the better" .wfere: 4 



Q. 21 
Q. 20 

^ Tie fQ- 16 



Due process (-62%) 

Promotion (54%) 

Salaries ' (31%) , 

Tenure (31%) 



Comparatively, in colleges in the midwest, "change for the better" 
was, noted in: ' 



Q. 16 
Q. 3 

T 



Salaries . - ' (73%) 

Relationships with the faculty (64%) 

Fringe benefits ^ . (55%) 

Due proces^ (55^) 



\Q. 21: 

At the University level, "change for the better" was felt td have 
occured -.primarily in: , ,^ 

0. 21: Due process (50%) 
^ 24: Number of d^ys* in the work year (50%) 



eric: 



^53 



Positive change, to a lesser degree, was also noted in: 



Q. , 13 
14 
Q. 16 
Q. 19 
Q. 20 



'Participation in policy d'^termination ^ 
Participation in decision irvaking in general 
Salaries 

Leaves 'and vacations 

Promotions ^ 
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Conversely, only midwest academic librarians at the university 
level identified any significant areas where collective i^argaining 
had -negatively impacted relationships. " 50%" of university librarians 
thought that relationships with library administrators had suffered, 
while roughly a third felt that relationships with ^campus administra- 
%qj^s and the quality of library services hdd deteriorated as a result 
of' collective bargaining. One could view these responses as support 
for the feeling that many of us have, or ha^ve experienced, that col- 
lective bargaining tends to establish an adversarial relationship 
with administrators. 

What is important to interject and emphasize here is %hat the 

responses to both our national survey and the South Dakota survey 

in the categories of "change for the better" amd "change for the 

worse" is that- the percentages for either one jwere. not overwhelming. 

By and large, the most obvioup generalization which can be made by 

lo<jking at the numbers is that most academic librarians feel that 

collective bargaining has produced no' change. 'As you'll note, .only 

two questions, {r6 and 21), from the midwest responses and one, (21), 

from South Dakota show pefcen-tages of change exceeding 50%^! Our 

» • • • 

results seem to suggest that academic librarians feel .that collective 
barc^^aijiing , hy and large,, has resulted in no change. 

The ^^Monse to the attitudinal questions on tjjsie basis of sex" 
yields sWe interesting dat^ (TABLE III) . I s^iould interject the 



caveat ^ere that in extrapolating the data for 'the midstfes^t-^and in 
making •dnfererrces from this inf ormatiojo-seme^ the cells contain 
small mimUers of respoTiii^ which could be^ altered rather sig^ 
nificar^ly if the survey were mora, broadly focused. 



you'llTTol 



\in the table , women academic librarians in the 
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midw^st^ 5^1t rather strongly that relationships with th'e faculty 

(Q. 3) Salaries (Q. 16)%, and due process (Q. 21) had changed for 

the bet;ter as a result of collective bargainina. South Dakota's > ' 

female .academ'icT librarian r by , comparison , felf that' due -process 

(O'. 21)\ pVomotioils (Q. 20) , and participation in decision-making 

in general (Q. 14)% had produced the most change for the better. 

Male 'academic librarians ip the midwest felt that change for 
1 1 . - ^ ~ --^ ^ ^ ^ ........... ^< 

the bet;,ter had occured in salaries (Q. 16) , personnel allocations 

(Q. 9)/ due process (Q. 21) r and work days (Q. 24), while South 
' Dakota |ma\e academic librarians felt that change jEor the better had 
occureci^'in due process (0. 21) r promotion (Q. 20) , and work 
schedules (Q. 22). ^ 

Conversely, female academic librarians in the midwest felt 
that cl^nge^ f or . the worse had not 'occured significantly in any area, 
whife iri the area of professional autdnomy (0. 15) did- South 

'^)skota^'fen^le academic librarians feel that a change for the^orse 
had happened. Male .librarians in the midyest felt fehat change for 
the wor^ ha^d resulted in the areas of relationships with .library 
admin itttat ion (Q. 1), relationships -with campus administrations 
(Q. 2) f an.d in the quality of library services (Q.. 6). Male 
* academic librarians in ^outh Dakota shared the concern of their 
midwest cQi^nterparts that relationships with campus administrators^ 
had suffered as a result of collective " bargaining and alsp felt 

• • • 



only serve to reemphasize that the, greatest percentage of respondents 



that perspnnel allocations (d^ 9) had been somewhat of a casualty 
of the process. Again, on the basis of- sex,. the responses either 
for change for the better or change for the worse are not great and 

' \ ' ■ 

5t percentage c 

feel, to date, that there has been no change as a result of col- 
lective bargaining. - • 

Two other areas. of interest that we might discuss for a few 

« ' - - 

moments are attitudes toward collective bargaining based, on years 
of experience, as well as from the viewpoint of supervisors versus 
non-supervisors.^ ^ 

Measuring experience was done in two samples: those with 0-15 
ye^rs experience an§ those with more-, than ^ 15. In "the. experience 
data (Table IV) , both samples felt that changes for. the better had 
. occured in relationships with' the faculty (Q. 3) , in salaries (Q. 16) 
^^^ajld in due process (Q. 21) . Those in the i'5 yesfrs or less bracket 
fQunA no significant areas wherechange for' the worse had occured, 
but /their countisrparts with more than 15 years experience felt that 
negative results had^happened in relationships with library adminis- 
^^--'^-^ti^ors (Q. 1), and to a lesser degree, in relationships with caHlTp\»^- 

administrators (Q. 2), and in the quality of library services ^Q. 6). 

' . '"^ 
Their colleagues in South Dakota, in both catecfories of 

experience^, agreed that due process (Q. 21) had become better, but 

, • differed somewhat in identifying other ^areas where change for the 

better had occured. Librarians with less than 15 years of experience 

believe that changes in^promotion (Q. 20) and due ''process .(Q.'21) 

have become better. Their coun\;erparts wi\t|i more exneriendte share 

the feeling that due process has gotten better, but felt that some 
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change for the better had occured in work schedules (Q. 22) , and 

to a lesser extent/ in relationshij!) with library administrators (0. 1) 

campus administrators (Q. 2), and with faculty (Q. 3), as well as 
» ^ 

in the equality of library collections, promot?.ons, length of work- 
days, and number of workdays. 

It is interesting to note that, those with 15 "years or more of 
experieryre felt that changes for the worse had occyred in the areas 
of personnel allocations, professional autonomy, and promotions. 

,In;the case of supervisors versus non-superv.isors -(TABLE V), 
midwest academic librarians who did not supervise found greatest 
change for the better happening in the areas of relationships with ^ 

4 ' ^ 

the faculty {Q\ 3) , l:enure (QTI?) ,^ and work"schedules ^ (Q/ 22) To 
a lesser d,egree, they also found change for the better in ^leaves and. 
vacations ^(^19)' and promotions (Q. 20), as well as number of work- 
days (Q/ 24). Supervisors, on the other hand, see greatest change 
for the better in tenure (Q. 17), and to a lesser degree, work 
schedules (Q. 22) . ' Their South Dakota counterparts saw change. Jo^: 
the better occuring in the areas of due pr^ess (Q. 21) for the 
non'^supervisor f while supervisors felt that change in promotion 
(Q^ ajifel due lprbce€% fQ- -21) were areas ©f greatest change. 

^ Ii|'*siMranary,l what quantitative conclusions can be drawn from 
this ''discussion as it relates to academic librarians and their 
atti^e^'' toward' collective bargaining? Demographically , we in tbe 
midwest are not all that far off from the national "norms" in terms 
of f^P'-.vp of the profession by sex and* in faculty status and rank. 
Some variations are noised in that female and male academic 
lii»arians in the midv^st tend to supervise fewer prof eslipnals than 
tfte i^tional norm. 



Comparatively speaking, South pakota Librarians depart from- 

the midwest norm in the breakdown of the profession by sex 'and 

somewhat in' holding additional degrees, but hold fairly steady in 

t 

terms of numbers of positions, years in the profession, and length 
of stay. at their present location. 

As it relates specifically to the impact of collective 

• bargaining,^ midwest academic librarians inv(jlved iti the process are 
fairly close to the national norm and feel, as do their counterparts 
across the country, that collective bargaifting has had little change 
upon their professional involvements. The study- also indicated that 
where change hacj positively occurad, it happened more often in areas 

'*of pe^^&tVal benefit (e.g. 'salaries and due process) and' had 'changed 



for the worse in areas of an organizational nature (e.g. reletionr 
ships with admi^iistrators) . ^rther/ and lastly, the* variables o'f 
sex, experience, and supervisory duties did not make significant 
differences in i^esponses. 



Again, let me emphasize in closing that causal rjelationships 
were not a part of our- study. Whether unionization is good, bad, 
or indi-fferent for the profession or its individual members remains ^ 

-a question for others to study. V7e feel* that this study has been 
a step along the path to that collective decision, but also recog- 

,nize that th^ r han g ij ig dyna mics of collective bargaining are such 
that our survey should be repeated periodically in order to gauge, 
and react to, changes in attitude toward collective bargaining 
among our colleagues across the courf^ry. 
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ATTITUDES TOWARD COLLECTIVE BARGAINING 

With regard to the effects of collective bargairii^^^jq th'e status 
of "academic librarians on your campus, please mark the belovr 
categories with ^he ' following nunierals: 

Change for the better =1 

Change for the worse. =2 ^ - " . . 

No change - \3 ' 

1. Relationship^ With library administration 



2. Relationship with campus administration ^ 

3. Relationship with the faoiilty • 

4. Relationship with th^ students^^ I 

5. Relationship with the public 

6. Quality of library services 

7. Quality of ^library collections 

8. Budget allocations^ 

9. Personnel allocations ^ 

10. Selection df clericals and paraprof essionals 

11. Selection of librarians 

12. Selectrion of library administrators _ 

13. Partfidpation in policy determination 



14. Participation in ;4^cision making in general 

15. P rof Qsgi ona 1 autonomy 

J.6. Salaries j 

17. Tenure 

18. Fringe benefits . - / . , 



19. Leaves and vaqa^ons 

20. Promotion 

21. Due process (rigl^ to aopeal alld^fed^ unfair practices] 

22. Work schedules 

23. Length of workday ' 



24. Number of clays' irt work* year 



TABLE II ■ 



ATTITUDINAL RESPONSES 



QUESTION - 

1. ■ ^, 
•2. 
3. 

7. 

8. * 
9. 

id.--..-, 

16. . 
IV ^ 

is-.-, - . 
•19. '•. 

20.. ^ . 

2i. 

22 

23. \ 
24, 



■■ Bett-er ' 

• 11 ■ .13 
22 
^3 



44 

11 

^, 11 
11 . 
06 " 
. ^ 22 • 
06 
06 
11 
22 
, 22 
17 
■ • 56 
"22 , 
39 
■ -33 

^ ?2; 

"22. 
-~ 22 
.^»-33- 



09 
09" 
09 
09 

04 ' ■ 
17 

17 ■ 

13 
17 
.17 

13 
.04- 
43 

57 ■ • 

22 , 

"17- . 



Worse ■ • ■ • 
Mid % S. D.-- 
22 09. 
17 • -i3V 



11 
11 

^11 
06- 
11 



06 
06 
11 
11 
06" 



13 

09 

04^ 
^ 09 

17 
•04 ^ 
■ 04 ■ ' 

09 
' 09 ^ 

09 
'13 ^ 

13 - 

09 ' 

04 

04 

13 

0 4 . , 
•09' 
04 ' 
. 04 



No'. Change 
' % S. 

7B"'. 
65 
' 87 
91 
,87 
82 
87 
/82 
74 ■ 



Mid 
61 
€1 
50- 
78 
83 
72 
78 
78 
72 
.89 
83 
78 

- 61 
61 
72 

- 33 
61 

-50 
61 
72 
■44 

" 72 
72 
56 



96> 



- 78 
83. 

■■74 
74 
. 70 

. 70 
70 

• 83 
91 
43 
39 
.65 
74 
^78 
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TABI£ III 

ATTI,TUDINAL RESPONSES-- BY SEX 



QUEStlON 



♦ 1 



FEMALE 



MALE 



.N/C 



N/C 



r \ 

• 


M ' 
i 

■ d „ 


,s, 

D - 


- M 
i 
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, S 

"d 


M 
i . 
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S 
D 


M 

■ i 
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5 
D 


w 

i 
d 


c 

o 

D 


M 

i 
4 


c 
D 


> '1. ■ 


10." 




■ 10 




. "80 


lO'O 


13 


21 


38 




38 


64 


. 2. 


. 20 ' 
70 ^ 
10 ' 





.10 




70 


100 


13 


36 


25 


21 


50 


43 


3. , . 
•4. 








33 
'90 


100 ' 
100 


' 13. 

13 .' 


21 

«. — 


13 


' 

14- 


75 

h 


79 
86 


5. 




__ 


10 


.11 


90 


89 






13 


14' 


75 


86 


. 6. . 


i io : 








90 " 


100 


13 


14" 


25 


14 • 


50 


72 


7. 










90 


100 ■ 


•13 


14 


13 


07 


63 


79 


8. 


* 




_t. ' 


20' 


" 80 


100 


13 


14 




14 


75 


72 




10 




__ 


11 


90 


89 


38 


14 




21 


50 


64 


10. 










100 • 


100 


13 


— — 




07 ■ 


75 


93 


IK . 


10 ; 


11 


__ 






89 




21 


13, 


07 


75 


72' 


12. 


10 ^ 




__ 


J.. 


90 


100 


13 


07 . 


13 


14 . 


63 


71 


I3i 


20 


11 


,10 




70 


89 


25 


22 


13 


14 


50 


64 


■ -14'. 


,:.2o X* 


22"^ 


10 




70 


•78 


2,5 


14 


13 


14 


50 


72 


15. 


* 20 ' 


11. 




33 


80* 


56 


13 • 


• 14 


13 




63 


79 


" " 16 ■ 


' 60 




V- 


11 


30 " 


89 


50 


29 ' 


__ 


14 


38 . 


' 57 




30 • 


ir 
1 






^ 60 ' 


78.^ 


13 


21 




. 07 


63 


64 


18. \ 


.• 50 < 


E 




40 


100 


25 


-21 




07 


63 


71 


19. 


40 






.11' 


60 


89 


25 


07 






63 


-93 


20. 


• 30 , 


33 




Vii 


70 ^ 


56 


. 13 


SO-- 




14 


75 


36 


* 21. 


■_60. 


33 




11 


40 . 


- 56 


38 
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50 


29 


22. 
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11 
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89 


13 
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"07 


75 


50 


23. 
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89 


13 
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75 


64 
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30 . 






11 


60 


99 


38 
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50 
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TABLE IV 

r 

ATTITUDINAL* RESPONSES BY YEARS OF EXPERIENCE 



qoestion 






• 


0-15 










15 ■ 












+ 






N/C 
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M 


c 


M 


c 


M 


C 




c 




c 


M 


5 
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D 


i 


D 


. i 


D 


i 


D 




D 


' i 










d 




d 




d 




d 




d 




1. 


10 


07 


10. 


07 


80 


87 


14 


25 
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13 


43 


63 


2. 


20 


20 


.10 


13 
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13 


57 


63 
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&7 
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TABLE V 
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/ 

' / 
^ / 

/ 

/ 
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ATTITUDINAL RESPONSES 


BY' SUPERVISION 




/ 




• 


QUESTION , 




NON- SUPERVISORY 








SUPERVI^SORY 


* 






+ 








N/C 


* 










N/C , 
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s 

D 
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D 
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1. 


22 


12 


22 


12 
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lb 
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17 
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75 
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12 


44 
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12 


17 


88 


50 
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33 
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UNIVERSITY OF NEBRASKA AT OMAHA UfTlVERSITY LIBRARY 

Prepared .by^Jobh Reidel*ach ^ 
W .Chairperson, 'Acqu^jit-i ons Dept . , UNO 
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"What's in a name? That which- we call a t^q^e by any other name would \ 
$mell as sweet" J Whether one calls .it purging, ^ weeding,'3 discarding, ^* o 
deselection ;;the objective is still -the sSm^ - the identi f itation and reitjoval 
of unnecessary i.tems frxim the book collection. \ \^ • 

Librarian^ are^ften hesitant to reeval uate .and weed their book collections 
for ttiree prfnfcry reasons as ery^erated by Stahley Slote:5 

.1; Emphasis on numbers - - the^'classic stande^that more has. got to-be 
•better than les? with complete disregard for the timeliness or 
^ quali.ty o/the tnforjgation retained'.* . 

^ 2. Professiomii work pressured - -weeding of the collection, INo matter 
hpw^ worthwhile the idfea, can always" be relegated to^the bottom of the 
.always burgeoning'priority heap for cor>siderat1on another time. . , 

' 3..Vi Sacredness of^the collection no matter what one maV wish to 

. d4^ca/d from the collection for whatever admirable re«onGs) as Evans 

states it, **^at:least one person in the world wi>l find it vakiable". 
, Cert-ainly- Librarian John Neufeld would seem to fit this category. 
Neufeld seems to fee l"^ that ther^ fs no such thing as an obsolete bbok. 
ToU^ufeld "weeders" might best be termed S-O-B's.^ 

*" ■ . ^ . * 

^ ^Weeding a^ so. seem?., to ^ have its bwn Murphy's law attributable ^o Evans, 
"no matter- how long a'library keeps these strange items, ten minutes after one 
hras t^en discarded, tke -one poss.ible user in the world will walk in and ask foi' 
them". 8 , < • , a- . * 

Regard-less of thj^^^oadblocks'^TOhtiooed by Slote, sooner or J-ater every 
library is faced with the task pf discaVding monographic materials, at least 
to some extent, because physical space restrictions and limited storage 
fajiil ities.^ Ihfe tJniversily of Nebraska a* Omaha is no exception. Shelf space 
i si now at a prppiium in.cer'Pa^n subject areas and the library's two remote. 
§torii^e are« are rapidly filling.u^^ , ' , • — >^ . 

^ Rather than wait for drcumst^ces to dictate a basty wfeeding,vproces5 at 
UNO', a-deseledtion proposal* was presented to the l^ibrary. Cabinet (an advisory 
bodvfo the Di'rector comprising the four Chairs of Acquisitions, Cataloging, 
Ciffulatipn^ and Reference, and the Assistant to th'e^irector) in December 1980. 
By deselectflon I mean the process of identifying currently held monographic 
materials for potectrial. removal from- the collection primarily for disposal, and 
.secondarily for storage, considerations via a set of approved criteria. • Final' 
dispositioh of, the materials is betted upon consultation with library subject 
5pec'ia>ists and tt^e faculty. " - ■ ^ 



6^ 



In the proposal to thi Cabinet, four primary goals of the deselection 

project were described: . • - " , 

* * - ^ ' }> . 

1. Improvement in knowledge of the collectioo strengths and weakne$se5 
for selection and resource sharing considerations and decisions. ^ 

2. " Updating Qf the. coll ectiorfty identifying and ordering new editions 

of monographs wheneve'r appropriate in keeping with the current 
Collection development policy. • ^ 

3. ''.Reduction in the number of multiple copies, ; * ''^ ^ 

4. identification and removal of out^^led monographs. ; ^ - 

^ To accomplish these goaU a combined hands on analysis of the collection 
atid'a limited-deselection project was suggested. Di^ring the project, approxi- 
mately -three hours per week would Jse spent by the Acquisitions. Chairperson r 
visualTy evaluating and updating .all monographic materials for.Mhejr retenpfion 
or deselection. according -to the criteria specified beVow: 

' ' " * ' J,' ' 

1 . ■ Te xtbooks • • , ' " 

" -.'All textbooks with a copyright-date of 1959. or, aarl ier -are candidates 
' for deselecti*6n. Textbooks are defined those titles identified- as 
5uth*by remarks- in the preface, titles published by> textbfiok publishers, 
and tho^e- titles ..Clearly published for student an-d. classroom usage. 

Old -editions ^ ' * ' 

' \ All but t^e most current edition of a title may be, removejd. If a 
newer edki on. .supplements rather than supersedes the^ older edition, 
.both -edi tionf^remain irj the collection. 

3. Multiple Copies > - 

«• ♦ ' • • ' 

Normally only a^maximum jof three copies of a title are kept. Two 

additional copies may be kept when the circulation of the title has 

tjeen-five times or jnore per volume within the last teh /ears' (1971-1981) 

. ' 4 . ^solete Books ' - C ' • • 

Other books not fitting 'ioto criteria 1-3 identified as .most '1 ikely 
bQing-out-of-date. ' 

Based* on the preceding deselection criteria, estimates were projected as to 
their effect on broad subject are^s. Impact estimates range from 5^ or less for 
tihe arts., 5-10% on social sciences, Uagyagss and- 1 iterature, 10-15^ on science 
^.technology, and 15-'20% on general busingV.s» • Overall, U is e*U|a;,pd .that 
approxfmately B% of the collection will be identified for potentia^^electiorf. 




The deselection project was approved in January 1981 for ynp)fimentatio{ijt; 
Procecfural steps were develi^^d for implementation as-briefly related belo^^l 



1. Pri-pr to revi,ig.wi;ig any 6o6k'on the shelfi^il' clerical staff member 
■•wo^ks with th& shelf list for »the. area under eval uation^'and checis 

titles having a copyright date between^ 1970 and 1978 in Books in Print 
for possJ-ble updates. If an update is available, the staff member 
complete§'-a ^library order forrn and attaches it via a paper c\ip^tQ. 
the back of the appropriate shelf list- card. « 

2. To achieve .improved knowledge of 'the collection, all .books in 'the 
.stacks are brietly Individually examined. Visual impressions are 

triade of the* book's contents. If patterns emerge wUhin a subject .area, - 
notes are recorded as, to the demand or lack of same for later approval 
.plan profile adjustment considerations. 

3. If the book under revf^ i# 1960 to date, rto action is taken unless 
an update of the book ^s fownd and is not in the collection. In most 
cases' when an update is ordered, a deselection slip (Illustration A) 
is prepared and. attached to the order. This deselection slip is 
placfed in an 'on order' fi^le stapled to the pink copy of a multiple 
part order form. When ttfe* Updated edition is cataloge?!, the deselection 
slip is returned to the Acquisitions Chairperson. When the new edition 
is cataloged, both the old and new editions are compared^ to sea 

_ whether it may be appropriate -to consider the old edition for desele(ption. 
If the former edition is a candidate ftr deselection, an information/" 
decision slip (Illustration B)'is completed and placetj in tlie book 
pocket. 

4. Should a book under review have a copyright date**of 1959 or earlier 
and hav^ an' update avai lable, ^the process for ordering the update is 
repeated as above. If no new'^edition is available, the following '^^ 
factors are pondered prior to reaching a preliminary deselection" 
decision: content, author, other holdings in the collection, and 

^ possible htstprical significance. 

^ 5. In instances, when a decision is -made' to keep only the most current 
edition^and' one or more copies of the previous" edition is not on the 
shelf, a 'hold card is filled out at the circulation desk. An information/ 
decision slip is al so-, completed afnd is filed by main entry'in a card file. 
When. the book is returned to the Acqui si-tions Department, the information/ 
^ decision iMf is retrieved and it is^ placed in the book pocket for 
^)rocessing of the- book as foljows. 

6. If the book iwiot chejcl^d 'o^/t a search $lip is prepared to institute 
'an eight week seaVch proces^L If the book if found it is matched with 
, the appropriate information/ jeci sion slip'and processed as follows. ^. 



7. If the book is not found the 
from the card file, thrown 
the shelf list.^ 



information/decision slip is reclaimed* 
ajfvay, and the book ts noted e^l jnissing on 




8. All 'books considered for deselection are counted and recorded on 
statistical suinnary sheet by their LC class s^ch as HA, ML, etc. 
After the Books' have'been counted, they are placed in shelf list 
order on shelves in the acquisitions area labeled deselection 
. candidates. 

■t^9. * Soon .afterwards the Cataloging Department begins removal of pertinent 
catalog cards Jprom the public catalog and from the shelf ^li^t placing 
the appropriate cards in the respective book pockets. Since all books 
in the deselection area are arranged i'n shelf list sequence^ ^ shoul d any 
^ book arrive «from^a hold or search process after the cataloging depart- • 

• ment has completed proces'sing the books in that LC class', the late 
arrival is flagged with a yellow slip to in$licat€ that it needs to be 
processed. 

■* 

10. li) the case of multiple copies, entries are adjusted in the shelf 
' to reflect the number of copies retained. as^ 'result of the initi 

deselection decision. >^ ^ * 

J* * ' * 

11. When the deselection area becomes full and all- books have been processed, 
notification is sent, to all Departmental Faculty Library Liaisons 
informing them thaf" any interested faculty have sixty days in which to 

/ view and comment oh books designated for possible deselection. 

s 

12. Space on the back of the information/deselection slip has been provided . 
for the'faculty member^Uo indicate his/heV* opinion that a book should, 
be returned to the, pol lection . 

13. All books earmarked for return to the collection by the» faculty a.re - 
placed in shelf list order In a separately designated area marked 
■return candidates. . ' 

14. All titles placed fn the return candidate area are reviewed every 
Friday^morning. Calls are made to appropriate faculty members if 
questions "^r^se as to U)e rationale for^equesting the return^tf a. - 
book to the collect1on>^ no questions arise, the carcis pipeviously 
removed from the public catalqg, and from the shelf U^t^^ar/ returned 
to cataloging and the book is returned to circulatipn for reshelving. 

15. At t^e completion of the above cycle, the final ste|)s are take^: 
- a. Books approved for withdrawal are tabulated anwl recorded. 

L -Books approved Tor return to the collect-ion are^tabulated and 



4r 



c. 



recorded . - 
All ,books approved for disposal are stamped discard. 



d. All -discTarded books are placed on a book sale table in front, 
of 'the Circulation desk. 



ERIC 



67 



* EXAMPLE # 1 



A. 



Copies of this t,itle have, been retained in 
the collection 

/ ^ ■ 



The above edition(s) of this title has/h;ave been 
retained ia the collection * ^ 

C. Other * - 



D. If you feel this book should^not be deselected, 
please explain why on the back of this slip and 
leave it in the book pocket 



Name 



Dept < 



DESELECTION SLIP 



please withdraw 

call no. . 

when 



edition ^ 



editioh,(c) 



^ ' is 



cataloged. RETURN THIS SLI? TO JO Hy REIDELBACH 

* — 



THANK YOU' 



EXAMPLE ^ 2; 
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APPLICATIONS OF MICRO-COMPUTERS 
ACADEMIC LIBRARIES AND MEDIA CENTERS 

A Workshop' Presented By 



Ronald D. John'Son and Deforest Nesmith 



[Only Abstract Available] 



J 



These talks will present two uses of microcomputers in the library/media 
environment. One presentation will center^n the use of a * micro-computer in 
Acquistions ^nd Serials Control. The other talk will center on the use of the 
micro-computer in scheduling and controlling the use of media equipment and 
programs. Each talk will present some' background on the project, the 
positive and negative features of the use on computers, and plans for the 
future. 'Both systems use Apple conq)ufers, but the experiences can be appjie*^ » 
to any micro-computers. ' / 
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DnTFiPJ-IINING PREreKENCI.S FOR LIEKARY SERVICES 



Dr. Jack L. Middendorf 
Director, InforTation Services 

Wayne State College ^ - . 

Wayne, Nebraska * , 

Does a^college faculty agtee v;ith t'heir college librarians on which library 
servicis are most important? In setting goals for the 1980-81 academic year the 
Information Serviccrs-^aculty of Wayne State College decided to find out which 
services the faculty considers most important. Adapting James W. Li^sener's fom 
tor determining preferences for schoolAibr^ry/media center services found 
in his bool^' A Systernatic Prc)tess for Planning Media ProgramS f ALA, 1976 
to one which would be appropriate for our college library administration-, -ve 
surve^^ed each faculty division in small g^Qjip sessions during the I Semester 
1930-81 academic ye^ar. ^ . ' ' 

Each faculty r^mber allocated 1,000 points^ among the five broad categories 
of library service in such a way as to reflect their opinion on- the relative 
i"^p#r\ancG or value of these service categories. See "Deterring 'Preferences 
for LiVrnr;' Services^' attached. Points allocated to the five categories were 
posted on a sumnary board and discussed until consensus was reached by the 
group. The scores shown in the accompanying faculty sumrr^ry represent consensus 
allocat lons^for the J5ar ticipating faculty divisions. 

No ^faculty division allocated less points to Category I - Access than' did the 
Wayne State College Information Services faculty. However, 85% allocated 
Tiore points than the IS faculty did. 

*-0" ' ,f tiiL. faculty allocated less points to Category II - Reference than the IS 
faculty did. « 

557. allocated less points to Category III - Production than the IS faculty 

did. 'V . / ' . , ^ . ' ^ ^ 

'All faculty members allocated less points to Category IV - Instruction than 
the IS faculty did. 

^YA ^llocaderi more points while ^2% allocated the safie number of points to 
Categot7 V - Cohsultation than the IS faculty did. 

One ray conclude that the. faculty believes access to material, equipment, 
and space* and conSultating services more important to their work than does* 
thp IS faculty. And tliat they consider reference, production, an3 instruc- 
tion less important than the IS faculty does. 
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I. 'Access to KaCi.ri.-il5. i:f]iii j^mcnc aivU Splice 
. A. 



i'r(»vidc book,, ... r'<.di<.al . w - -,m t . |..utM>:i M ' , "Mi., .^luj viU-o 



I). 



I] . 



Provide civipmcnt for audio, visaai* ^nnd tclcvi'>icM> M.au and 

' «s ST 

needed a( cc ssoriCi 

/ ^ 

Provide space for individual arid group ukc nnd for b^ccial c(.i:r. Lions 

Use librjrv (ciau-r.jlb. equipPLni, Tnci E;p 0 -^'i r ■ / c < ^ M ' .',c Iwuir , 
week nXghis; wctkcndb und virations. Circuluc nnLfri.ils u.ui .^um- 
mcnC on and off ca-^pus. / 

Borrow or rent materials and equipr.cnt not in librjr/. Purchn';c 
-waterials for s-pccmlized nccdc ' • i « 

Provide r.aterials on special subjc^:^. ^^i^^--- 

Provide copyin;; nnd duplicatinr services for priaC. a^jd lotarc , 
Videotape?, and slides. 

Reference (Infor-uition) Services 



A. 



Provide collectiG.-i of reference -vitcrials ''or scir-lu^p ^ 

Assist in IdGTCifving and locating -^ter^al.s finfor^aci n}) . .nc 

Assist in identifying and Iccatm:; information noL in zi^ Libr irv 



Notify. '.!£.ers or n: -aerlniS. 
basis civ.d proviq^ prorr---b and -rcr.-, C - . . >tv 
events, -^corijls,, st^r'-icce, v iz. 



As'^i-.t in ct/rriU.' 
subjf^^t > evjl'ial . .* 

and L i ■*« ccn^^T:. > 



hib' 10 r^, ' > : 1 IS r'_ : I r 



. I _i r c c . . 



tlx. P*rodiu't;on Scrvicrs 



;-id ►Jf-oio^r^.n 1' > , 



IV. 



A. ^rovi'V<' -;^:;crirlb, equip "Cr'.t 

_B. Provide t^jnaicnl a:>sibtapcc >n orodi^c -.rc'/or -oli \- '"'^^ 
material^. ^ 

Produce n^atcriai': 

sLruction 

A. Direct <nn.Tl and Orientation Service^ 

B. Provide ln-Scrvi,e Irninin? Proi^r^w^vs ^ ^ 

C. Provide liKstruclion li I'rc^r.-- 't-r students 

V. Coii^uUini: Servifi-^ , » 

A. Provjdr consuU.it ion to fnmlty fK'i.bLr^ rcjMrdinj', 'cri^tK^i I'u! tt*>L' 
of iiistnirtion 'l md prorei.s -.nUriiJs .ind iquiM^MpL nvt tl-c 

dc*ilc" «f In.sL^tMifcAimirt wtrntt-iu s md t.-nunt 

R. Provide rnn'mil t ition to ins t nir t i (Mi 1 1 tcnmy .inH divMoml jToup^ 

I in (Ml) ii 



J 



C»»ntillniU i>vtriM « »ir r i( <» lum p I nuu tu in llu- Lt»ll 
pjrtit Ip.itlon on turriculuro pl.mni . 



n. 



Liu- L t» I U J . 
lUCCS 1 

Llbr.iry rvi h .i-j .t cli-trlnrln^tt'-V for I n».t i tu t J on 1 1 bh <l Li 
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